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March 1, 2018 

Jack Alverson 
Procurement Department 
Green Bay Area Public School District 
1210 Guns Road 
Green Bay, WI 54311  

RE:  RFP #Q1718-06 Lead Turnaround Partner 

Mr. Alverson: 

American Institutes for Research (AIR) is pleased to submit its proposal, Lead Turnaround 
Partner, to Green Bay Area Public Schools. 

Founded in 1946, AIR is one of the largest not-for-profit behavioral and social science research 
and evaluation organizations in the world. We are committed to empowering communities and 
institutions with innovative solutions to the most critical challenges in education, health, workforce 
productivity, and international development. With more than 1,800 global employees, AIR has a 
strong foundation in education research and the application of findings in the field. We currently 
stand as a national leader in teaching and learning improvement, providing the research, 
assessment, evaluation, and technical assistance to ensure that all students—particularly those 
facing historical disadvantages—have access to a high-quality, effective education. 

We have enclosed one original and three copies of the proposal as requested. In addition, we 
have sent an electronic version via e-mail. Please direct any contractual questions about this 
proposal to  
Direct technical questions to  or 
d   

Thank you for your consideration. 

 

 
 

 
Policy, Practice, and Systems Change 
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1. Deliverables 
American Institutes for Research (AIR) will engage with Green Bay Area Public School District 
(GBAPS) as lead partner to support school transformation. Through successful engagement in a 
partnership with us, you can expect to achieve the following outcomes aligned to GBAPS priorities: 

• More effective teachers and leaders 
• Implementation of a coherent, disciplined approach to teaching and learning 
• Improved parent and community engagement 
• Higher expectations and results for all students 
• Improved climate and culture 

Exhibit 1 summarizes the proposed deliverables for supporting GBAPS. 

Exhibit 1. Proposed Deliverables 
Budget Category Key Deliverables 
Comprehensive 
Diagnostic Needs 
Assessment and 
Action Planning  

• Develop and initiate the needs assessment plan. 
• Compile and review data. 
• Conduct co-interpretation. 
• Develop a comprehensive school improvement action plan with GBAPS. 

School 
Leadership 
Professional 
Development and 
Coaching 

• Assist with the development of the school action plan. 
• Participate in initial turnaround leadership competencies self-reflect and goal-setting 

meeting at the beginning of the 2018–19 school year. 
• Provide 36 days of on-site coaching for school leaders. 
• Provide 36 hours of virtual coaching support for school principals. 
• Conduct monthly professional development sessions before/during/after school for school 

leadership team on monitoring implementation of School Improvement Plan, turnaround 
research and case studies, and school leadership effectiveness. 

• Conduct the Mid-Year Reality Check in collaboration with the school leadership team. 
• Participate in monthly team meetings with principals and district leadership team. 

Instructional 
Coaching 
Support and 
Professional 
Development 

• Participate in Comprehensive Diagnostic Needs Assessment. 
• Assist with the development of the school action plan. 
• Facilitate one-day Introduction to Instructional Coaching professional learning session. 
• Provide updates for instructional coaches to the latest AIR research and resources 

regarding effective instructional frameworks and practices. 
• Provide 35 days per mathematics and English language arts support for school-level 

coaches and identified teachers. 
• Provide 36 hours of virtual coaching support for school-level coaches and identified 

teachers. 
• Implement coaching tracking tool. 
• Provide four 90-minute professional learning sessions designed to increase rigor in the classroom. 

Continuous 
Improvement 
and Coherence 

• Deliver monthly reports and convene meetings with the superintendent and other district 
and school leaders to assess progress. 

• Implement a Mid-Year Reality Check to determine mid-course corrections. 
• Collect survey and observation data in fall and spring to assess progress. 
• Participate in end-of-year review and planning meetings with school and district leadership 

to review data, assess progress, and plan for following school year. 
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2. Scope of Services 
AIR is pleased to propose a scope of services based on research and evidence-based practices 
that expands GBAPS’s priorities of academic excellence, engagement, and thriving workforce.  

We believe the strongest advantage in any system’s change initiative lies with the people who 
make up that system. At the same time, people’s resistance to change is often a significant 
obstacle to implementation and sustaining change initiatives. For these reasons, the services 
proposed focus heavily on building the collective capacity of school leaders and teachers to 
improve instruction and student learning. Through the precise use of data and targeted coaching 
and support for school leaders and teachers, GBAPS in collaboration with AIR, will improve 
instruction and learning so that every student experiences success and will perpetuate a positive 
school climate and working conditions. 

Districts and schools are complex systems made up of interlocking and interdependent processes 
that, when supported, ensure equity for all students. AIR has developed strategic services in each 
of these fundamental areas with an emphasis on supporting equity for all students through 
continuous improvement processes that build coherence. Through the implementation of the 
Framework for Systemic Improvement, we are able meet the interdependent needs and context of 
clients like GBAPS so that there is a consistent, robust approach throughout improvement 
efforts. The framework provides a single organizing approach from the beginning of the needs 
assessment through implementation and monitoring. 

Framework for Systemic Improvement 
Our framework is smart, real-world, and hands-on, focusing on the following core elements: 

• Leadership That Drives Change. We know that school improvement requires strong 
leadership. The actions of the district and school leadership, staff, and teachers determine 
the quality of students’ school experiences and the effectiveness of the education they 
receive. The school leader and leadership team are charged with making equity-based 
decisions that will support teachers, improve instruction, and impact student learning. 
School leadership development should focus on building the competencies of leaders and 
teachers to make these decisions as they lead improvement efforts by supporting them 
with high-quality coaching, tools and resources, improved working conditions, and a 
climate and culture that lead to sustained improvement. (GBAPS Priorities: Academic 
Excellence, Engagement, Thriving Workforce) 

• Educator Effectiveness. Comprehensive school improvement must focus heavily on 
building the collective capacity of school leaders and teachers to improve instruction and 
student learning so that every student has access to a highly effective teacher and an 
opportunity to learn. Through the precise use of student data, frequent and highly 
embedded leadership and instructional coaching, and an emphasis on collaborative peer 
support and accountability, school leaders and teachers will be able to improve 
instruction and learning and ensure equity while positively affecting the school climate 
and working conditions. (GBAPS Priorities: Academic Excellence, Engagement) 

• Student Access and Opportunity. To improve achievement, students must have access to a 
well-integrated system of curriculum, instruction, and assessment that ensures students have 
an opportunity to learn in a climate of high expectations. This objective can be accomplished 
through thoughtful development of collaboration and collective accountability for student 
success. Processes that ensure student access and opportunity include public sharing of 
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student achievement results on benchmark and formative assessments, peer observations of 
classroom instructional practices, and effective implementation of multi-tiered systems of 
support. (GBAPS Priorities: Academic Excellence, Engagement) 

• Family and Community Engagement. Effective family engagement is a cornerstone of 
a positive environment (Christenson & Sheridan, 2001; Henderson & Berla, 1994). Schools 
and districts must work actively to build and maintain trusting relationships that enable 
equity for all students and develop diverse opportunities to engage family and community 
in supporting student success. (GBAPS Priorities: Engagement, Thriving Workforce) 

• Safe and Supportive Learning Environment. In order for learning to take place, 
students need to feel safe and connected. School leaders and teachers must create student-
centered learning environments that include social emotional learning practices, 
culturally responsive practices that ensure equity, and trusting relationships among staff 
and with students in a climate and culture of high expectations. (GBAPS Priorities: 
Academic Excellence, Engagement, Thriving Workforce) 

• Continuous Improvement and Coherence. Improvement efforts need to be guided with 
comprehensive diagnostics and data systems that allow leaders and teachers to make 
data-based decisions that lead to improvements for all students. AIR supports districts 
with a collection of diagnostic tools—both to create a well-aligned improvement plan at 
the beginning of the process and to monitor the effectiveness of each strategy throughout 
the process to modify or change courses. AIR uses tools to monitor benchmarks and 
document the progress of the improvement plans. Monitoring the leading and lagging 
indicators of improvement, as well as regular and systematic review of school and classroom 
data, provides the basis for ensuring that the initiative stays on course and provides effective 
feedback for course corrections. (GBAPS Priority: Academic Excellence) 

Although it is critical that each area of our framework is addressed, we recognize that varied levels of 
support and services may be needed. Our aim is to deliver customized, high-quality, and data-driven 
transformation services. Therefore, AIR proposes the following scope of work for GBAPS:  

• Comprehensive Diagnostic Needs Assessment 
• Comprehensive Action Plan 
• School Leadership Professional Development and Coaching 
• Instructional Coaching Support and Professional Development 
• Progress Monitoring for Continuous Improvement 

As illustrated in Exhibit 2, our services are grounded in a theory of action aimed to produce 
transformational change.  
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Exhibit 2. Theory of Action 

 

Comprehensive Diagnostic Needs Assessment 
In complex systems involving multiple layers of individuals and operating in dynamic 
environments (e.g., education), it is important to understand how components of the system 
intersect and interact as well as the relevant actors, activities, and settings that comprise the 
system. An effective needs assessment develops this understanding across a broad stakeholder 
group and is essential for taking stock of the strengths and weaknesses of the current situation to 
enable growth and improvement. 

1. Needs-Driven and Context-Specific Approach. Our overall approach is designed to 
ensure a focused scope of inquiry that addresses relevant contextual information from 
multiple perspectives. Context may include characteristics of the system and the people in it, 
the organizational climate, interactions among people in the system, and the political and 
social dynamics that impact the system (Preskill, Gopal, Mack, & Cook, 2014). Our approach 
focuses on the driving purpose (or need) behind the needs assessment, using the framework 
of systemic improvement and central driving questions aligned with the overall scope.  

2. Diverse and Rigorous Data. AIR gathers quantitative and qualitative data from multiple 
sources using multiple methods of data collection. Diverse and rigorous data ensure a 
detailed and balanced picture of the climate and conditions in which a system operates, 
including areas of strength and areas for improvement. Diverse and rigorous data are 
more reliable and valid because they enable triangulation, a method of cross-checking 
data from multiple sources to identify trends and patterns.  

3. Stakeholder Engagement. Representing the needs, concerns, and interests of different 
stakeholders throughout the process is fundamental to an effective needs assessment. The 
data collected for the needs assessment represents the voices of stakeholders throughout 
the system, and those stakeholders are actively engaged in the co-interpretation of those 
data. The meaningful engagement of stakeholders can lead to increased trust of the data, 
buy-in of the identified priorities, and collective commitment to the action plans that 
emerge as a next step. 

4. Collaborative Identification of Improvement Needs (Co-InterpretationSM). This 
element generates a shared understanding of the priorities that form the foundation of a 
successful improvement effort. Co-interpretation engages a critical mass of stakeholders 

• Needs assessment 
tools and process

• Competency-based 
leadership coaching

• Instructional 
coaching

• Progress monitoring 
for continuous 
improvement

AIR 
provides

• Use school-level 
data effectively

• Priortize areas 
for improvment

• Improve access 
and opportunity 
for all students

• Develop teacher 
capacity

Adminstrators 
learn to

• More 
effective 
adminstrators 

• Improved 
teachers and 
instruction

• Growth in 
student 
learning

Which 
leads to
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from all levels of the system (which may include leadership, staff, parents, students or 
other beneficiaries, and community partners, depending upon the context) in a 
collaborative process to collectively analyze data and co-create meaningful outcomes to 
inform action and support. The co-interpretation process gives clients and stakeholders 
ownership of the data and an active voice in setting priorities. 

5. Setting Priorities for Improvement. A crucial outcome of needs assessments is a set of 
priorities, agreed upon and authored by stakeholders and anchored in the data collected 
for the needs assessment. Stakeholders become committed to the prioritized needs 
through a collaborative approach to needs assessments, making it more likely that they 
will engage in the continuous process of improvement that follows. 

Needs Assessment Phases  
Four distinct implementation phases make up AIR’s Collaborative Needs Assessment process. 
The process may last up to 8 weeks depending on the project size and complexity; however, AIR 
will work closely with GBAPS to customize a timeline to adequately meet local needs. 
Communication, formal and informal, will occur regularly throughout the process. AIR also will 
provide guidance and support for GBAPS’s messaging and communication efforts. Each 
implementation phase is described briefly in Exhibit 3, and more detailed information can be 
found in Appendix C:  

Exhibit 3. Needs Assessment Phases and Proposed Timeline 

Phases 
Outcomes 
AIR Will Work Collaboratively With GBAPS to: Timeline 

Initiation • Understand local goals and context. 
• Develop overall scope and timeline. 
• Identify key stakeholders who should be involved. 
• Identify existing sources of relevant data and additional data that should 

be collected. 
• Decide on an overarching framework. 

April 2, 2018 

Launch • Finalize plans, timelines, protocols, and processes. 
• Roll out needs assessment process and elements to the community and 

local stakeholders for questions and discussions. 

April 11, 2018 

Investigation • Collect data: relevant extant data (e.g., achievement, demographic), 
documents, surveys, on-site visits (e.g., interviews, classroom observations). 

• Produce summary reports describing key themes emerging from the data. 

April 18–30, 2018 

Co-
Interpretation 

• Conduct co-interpretation: review, interpret, and cross-reference data 
reports; generate a shared understanding of the needs and priorities for 
action; and agree upon a set of priorities. 

May 14–18, 2018 

Results/ 
Continuation 

• Deliver results of co-interpretation. 
• Decide on further investigation for root cause analysis. 
• Determine necessary supports for finalizing a comprehensive action plan. 

May 25, 2018 

What Is Co-Interpretation? 
Having a diverse set of comprehensive data at their fingertips can often be overwhelming 
without a structured process to boil all that data down to make the right decisions for students. 
AIR’s process for accomplishing this aim is called co-interpretation. Co-interpretation brings key 
education stakeholders to the table where AIR staff guide participants through analyzing and 
prioritizing a set of diverse and rigorous data. 
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During this 1- to 2-day co-interpretation workshop, AIR experts facilitate a process for key 
stakeholders to interpret data from the multiple sources by using their understanding and context 
to identify the most relevant information. Participants then cross-reference the relevant 
information from each of the data sources to generate salient themes (known as key findings) in 
their own words. Finally, participants prioritize strengths and challenges that can be used by 
leaders to make decisions about what matters most to move the work forward. The results of the 
co-interpretation are used to develop concrete steps outlined in an action plan that will be 
consulted during progress monitoring meetings with schools and the district.  

Comprehensive Action Planning 
The co-interpretation workshop will engage key stakeholders in a process to interpret data from 
the multiple sources, by using their understanding and context to identify the most relevant 
information. Participants then cross-reference the relevant information from each of the data 
sources to generate salient themes (known as key findings), in their own words. Finally, 
participants prioritize strengths and challenges that can be used by leaders to make decisions 
about what matters most to move the work forward.  

Following the co-interpretation workshop, AIR will engage key stakeholders in school 
improvement action planning using the results of the co-interpretation to develop concrete steps. 
In this phase, AIR and GBAPS will work together to determine the scope of planning support 
necessary, and develop a comprehensive school improvement action plan to move the school 
forward based on the priorities identified during the needs assessment and aligned to the 
district’s goals. The action planning includes representatives from co-interpretation participants, 
and staff who will be responsible for carrying out the developed actions. Action planning, 
typically includes two to three sessions that take place over 1–2 weeks. The process starts with a 
larger group of stakeholders who discuss the goals and strategies necessary to address identified 
priorities identified from the needs assessment key findings. School leaders fine-tune and 
develop the details of the action plan (with assistance and consultation of key stakeholders such 
as teachers and instructional coaches).  

School Leadership Professional Development and Coaching 
Principals will become more effective instructional leaders and change leaders as a result of AIR 
competency-based leadership coaching. School leaders who demonstrate the competency-based 
leadership competencies and are results-driven instructional leaders, change agents, and focused 
professionals are more likely to lead successful turnaround schools. Our leadership development and 
competency-based coaching model is focused on developing the knowledge, skills, and competencies 
of school leaders to ultimately lead to improved outcomes for all learners. Our approach provides 
responsive, needs-based support that challenges principals to develop turnaround leader 
competencies; deepen instructional leadership skills; leverage knowledge and experience; and 
become disciplined strategic planners, communicators, implementers, and monitors.  

Self-Assessment and Goal Setting 
Using the AIR Leadership Competencies Rubric, principals will develop an individualized plan 
based on an assessment of their individual leadership competencies to be able to lead equitable 
school outcomes for all children. As defined by Steiner and Hassel (2008), “A competency is a 
pattern of thinking, feeling, acting, or speaking that causes a person to be successful in a job or 
role” (p. 4). The levels of competency provide specific descriptors for behaviors required of 
principals to effectively lead comprehensive improvement and equity efforts. Principals who are 
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just beginning to acquire leadership behavior patterns will be able to compare their level of 
competency with more sophisticated behaviors that catapult change plus grow and sustain 
student achievement.  

The four clusters of turnaround leader competence are as follows: Driving for Results, 
Influencing for Results, Problem Solving, and Confidence to Lead. Each cluster is broken down 
into specific competencies with descriptors and specific behaviors aligned to each competence. 
Appendix D summarizes the competencies for leaders in comprehensive school reform. 

The Leadership Competencies Principal Self-Reflection Tool will guide principals in gaining 
insight into their own leadership competencies. This self-reflection tool is designed for 
collaborative use as a fundamental basis for the coaching work between principals and AIR 
leadership coaches. Principals will self-assess and note specific examples of evidence to support 
selection of a level of competency. This information is shared with the coaches, and one cluster 
is designated for priority focus, with the understanding that all clusters are important for 
effectiveness. Principals will then select specific skills, behaviors, strategies, and processes 
within the competency level on which to strategically plan growth and implementation actions. 

Coaching Model 
AIR uses an innovative blended leadership coaching model to identify and develop each 
administrator’s specific turnaround leader competencies, instructional leadership and distributed 
leadership skills (see Appendix E). The coaching model is composed of shoulder-to-shoulder 
coaching and virtual support which is customized for the principal.  

• Shoulder-to-shoulder coaching allows principals and leadership coaches to work closely 
alongside each other on priority areas for development while building their relationship.  

• Interim support by phone, e-mail, or virtually allows principals and coaches to have 
multiple contacts per month that focus on instructional leadership.  

This proposed model consists of shoulder-to-shoulder on-site coaching visits 3 days per month 
with weekly check-in support between visits. 

Shoulder-to-Shoulder Leadership Coaching. Shoulder-to-shoulder leadership coaching visits 
will provide a valuable opportunity for principals and AIR leadership coaches to interact and 
build trust. During on-site visits, Principals and AIR leadership coaches will do the following: 

• Co-observe classrooms and debrief on components of effective instruction. 
• Analyze school-level data related to areas of the school improvement action plan. 
• Review the principal’s weekly schedule for alignment of time dedicated to each area of 

responsibility. 
• Monitor progress toward achievement of school improvement goals.  

Instructional Leadership: Research on school leadership highlights the impact that principals have 
on student achievement through their influence on classroom instruction and organizational 
conditions (Clifford, Behrstock-Sherratt, & Fetters, 2012; Leithwood, Louis, Anderson, & 
Wahlstrom, 2004; Marzano, Waters, & McNulty, 2005). The primary process for principals to 
influence the teaching and learning conditions in their buildings is to observe classroom 
instruction and provide focused feedback through coaching conversations with teachers 
(Marzano, Frontier, & Livingston, 2011). AIR proposes job-embedded professional development to 
develop the leader’s instructional leadership skills in the area of classroom observation and feedback 
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to teachers (Objective 2 in RFP). Each on-site leadership coaching visit will be scheduled to have 
dedicated time for the principal and leadership coach to jointly observe and script classrooms, the 
principal to prepare constructive, actionable feedback using evidence to offer praise, incorporate 
questioning, identify specific areas for growth, and set clear action steps with timelines 
(Bambrick-Santoyo, 2012; Marzano et al., 2011). In addition, the leadership coach will observe the 
principal providing feedback to teachers and conduct a debrief immediately following to discuss 
what went well and to identify areas for improvement.  

Our job-embedded professional development and coaching to improve evidence-based feedback 
provided by principals will support improvements in instructional leadership and lead to supporting 
teachers to rapidly improve instruction (Davis, Darling-Hammond, LaPointe, & Meyerson, 2005). 

In addition, the AIR coach will work with the principal to engage with instructional coaches and 
their work. Initially, this means developing an instructional coaching framework to meet the 
needs of the school, the teachers, and the students. Once developed, a communication plan is 
established that outlines the schoolwide vision for coaching, to include roles and expectations for 
instructional coaches and teachers receiving coaching, and shared with staff prior to 
implementation. Further support focuses on the principal’s role in supporting the coaches 
through implementing a schedule to meet regularly with instructional coaches to assess coaching 
progress and engage in joint problem solving, and determining professional development needs 
across the school and within specific grade level or content areas. 

Progress Monitoring: Onsite coaching visits will include time to reflect on schoolwide progress 
through a review of school data by assessing progress within each corresponding initiative. These 
findings will be documented and shared during AIR and district progress monitoring meetings. 

Leading a School Leadership Team: Principals cannot do this work alone, and influencing others 
is a critical skill that effective principals leverage in moving schools forward. Therefore, because 
the leadership team is charged with leading the transformation initiatives, on-site coaching will 
focus on building the capacity of the principal to lead this group and of the individual members 
to be focused contributors. 

Leadership Competencies Growth Goal: Lastly, each on-site coaching visit will conclude with a 
review of the evidence of progress made toward the leadership competency goal and a discussion 
of any challenges or roadblocks to success; together, the principal and the coach will determine 
support and professional development needs. 

During these coaching sessions, the coach will provide specific recommendations for the 
principal in the form of next steps; assist in short-term action planning; and provide professional 
development, resources, and examples from the school improvement field. It is essential that the 
principal and the coach agree on the next steps and have an agreed-upon plan of action to 
complete the steps. 

There will be an end-of-semester progress self-assessment to determine what progress has been 
made and whether the coaching goal needs to be modified. An end-of-school-year self-
assessment will occur to identify the year-end level of competency in each cluster, determine 
progress made toward goals in the priority cluster, and set goals for the following school year.  

Professional Development: In addition to personalized coaching sessions, the AIR coach will 
provide monthly professional development sessions for members of the school leadership team. 
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These 90-minute sessions will focus on monitoring the implementation of the school 
improvement plan, a collective understanding of reform issues, employing effective strategies for 
leading dramatic change, school leadership effectiveness, and identifying quick wins to serve as 
a catalyst for improvement.  

• Throughout the leadership coaching engagement, the leadership coach will be using the 
Leadership Coaching Tracking tool (LCT). The LCT is designed to collect leadership 
coaching activities, progress toward coaching goal, and actions steps from each visit both 
for the coach and principal. LCT reports will be developed and shared with the districts 
on a quarterly basis as part of the AIR and district monitoring process. 

Instructional Coaching Support and Professional Development 
AIR recommends one content coach for English language arts (ELA) and another coach for math 
to provide the following support: 

• Collaboration with district, school coaches, and school leaders in determining which 
teachers will receive coaching support using the Teacher Development Dialogue (TDD) 
tool to plan and monitor improvement of instruction 

• Instructional coaching support to designated teachers, provided through a blended model 
of monthly on-site visits, virtual coaching, and individual feedback meetings via phone or 
video conferencing 

• Collaboration and coordination of instructional coaching activities with the district and/or 
school-based coaches to ensure alignment of ongoing work and sustainability 

• Ongoing mentoring and support for the district- and/or school-based instructional coaches 
through quarterly virtual meetings that focus on analysis of coaching tracking data, 
reflective dialogue on coaching practices, and determination of course corrections 

• Four 90-minute professional development sessions to be determined collectively with 
school leadership  

• Implementation of the AIR online instructional coaching tracking tool, which will be 
used monthly to track and monitor coaching progress 

• Administration and collection of the Teacher’s Perception of Coaching Survey two times 
per school year 

AIR instructional coaches will use the Teacher Development Dialogue (TDD) tool to identify the 
tiered level of support needed by each teacher and to set clear action steps and measurable 
growth targets. This approach ensures that the teacher has a well-defined system of support that 
aligns to the priorities outlined in the school action plan and with teacher evaluation standards. 

Instructional coaches will work closely with teachers through co-planning, co-teaching, modeling, 
and observation and feedback. Our experiences in the field inform our approach, and we have 
learned that co-planning and co-teaching are the highest impact coaching strategies to implement at 
the beginning of the coaching relationship, to establish trust and build rapport. As the teacher 
gradually experiences success, deepens content knowledge and gains confidence, the coach will 
incorporate observation and feedback to further the teacher’s development. As part of the ongoing 
support, our instructional coaches work with teams to help establish or refine a collaborative 
instructional process, such as professional learning communities (PLCs). This support includes the 
use of protocols for examining student work; exchanging feedback on unit, lesson, and assessment 
design; and reviewing formative and summative assessment data to modify instruction. 
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In addition to personalized coaching sessions, AIR coaches will capture trends that will inform 
professional development sessions intended to grow teachers’ knowledge and skills in areas in 
need of improvement. The professional learning sessions and coaching support also will align 
with the targeted areas for improvement identified in the needs assessment and the action plan. 
AIR’s blended learning approach, combining in-person professional development with ongoing 
coaching support, reflects our experience and the best research on educator professional learning 
(see Appendix F). We propose quarterly professional learning sessions but will work 
collaboratively with the school and district to determine the topics for professional learning, 
target audience, and systems for support and progress monitoring. We will provide evidence- and 
research-based individualized professional development that focuses on practices and strategies 
to continuously improve instruction and student engagement, ensure alignment to GBAPS’s 
instructional priorities, and use data for instructional and intervention decision making―all of 
which will accelerate and improve learning for all students and lead to a positive school culture 
grounded in high expectations and outcomes for teaching and learning. 

The proposed design of our professional development is supported by research on educator 
professional learning. Teachers and students acquire deeper knowledge when they are able to 
apply it in a practical, relevant setting (Daggett, 2005). Research on professional development 
shows that educators need long-term support to improve their practices. Coaching following 
professional learning can be one method for providing that support (Joyce & Showers, 2002; 
Kretlow & Bartholomew, 2010). Four specific coaching practices are linked to improvements in 
educator practice and learner outcomes: ongoing cycles of observation, modeling, providing 
performance feedback, and using relationship-building strategies (Neuman & Cunningham, 
2009; Wehby, Maggin, Moore Partin, & Robertson, 2012). These recommended practices should 
be central to the everyday routine of coaches. Joyce and Showers’s (1982) seminal research 
found that professional development reinforced by ongoing coaching led to 80–90% of 
implementation of new practices. Implementation science indicates that coaching is an important 
aspect of implementation of newly learned strategies (Fixsen, Naoom, Blase, Friedman, & 
Wallace, 2005). It helps practitioners bridge the research-to-practice gap by continually 
developing new professional learning.  

As AIR coaches establish a coaching cycle, they document the types of interactions they have 
with teachers (e.g. co-planning, modeling, observation, etc.) using the Coaching Tracking Tool. 
Along with the type of interaction, AIR coaches make a note of key milestones and planned next 
steps. The AIR project director is then able to run a report designed to help school and district 
leaders track overall coaching activity, and see trends in coaching interactions as they fluctuate 
over time, depending on teacher growth and development. The tool also has a customized 
standards database that allows for tracing of teaching standards being addressed. Additionally, 
teachers fill out a Teacher Perception Survey a minimum of twice a year. This survey is used to 
collect satisfaction and impact data from those who receive coaching from AIR content coaches. 
This data is reviewed by the AIR Project Director, should any adjustments need to be made to 
coaching services to better meet the needs of teachers. 

Progress Monitoring for Continuous Improvement 
Once the comprehensive action plan is implemented, it is essential to build in time to reflect on 
schoolwide progress as well as progress within each corresponding initiative and to determine 
whether (a) the plan is being implemented with fidelity, (b) identified parties are on track according 
to the proposed timeline, and (c) initiatives are having the desired impact based on evidence. 
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At a school level, the Implementation Continuum for School Turnaround and Transformation 
guides schools in identifying their current levels of practice related to the six key elements and 
23 sub-elements, with several indicators under each sub-element (refer to Appendix G). These 
elements and sub-elements have been linked to organization improvement research and research 
on school turnaround that have successful student outcomes in schools serving high-need 
populations. Evidence-based practices are woven into each of the sub-elements.  

The Implementation Continuum is intended to be used by school and district leaders. The current 
level of practice in the school undergoing turnaround or transformation is identified as being Level 1, 
2, 3, or 4. The identification of current levels of practice can help with the following activities: 

• Inform initial planning and design of a turnaround or transformation plan. 
• Identify necessary midcourse corrections. 
• Monitor and track progress toward full implementation. 

AIR proposes a Reality Check, a facilitated process of reflecting on the school improvement plan 
goals and objectives alongside relevant, up-to-date school and district data at the conclusion of 
Semester 1 or midway through Year 1. The Reality Check is an official course correction 
process, and its purpose is to accomplish the following: 

• Identify the depth of implementation of initiatives. 
• Begin to identify which initiatives should be continued, readjusted, or discontinued. 
• Identify and prioritize next steps for deepening implementation and effectiveness. 

The Reality Check is intended to take place during a one-day session. The AIR project director 
and project manager may choose to modify the format as necessary to meet the needs of the 
district and the assigned school. The school improvement plan, including the 60-day implementation 
and communication plans, will serve as the focus for the Reality Check, driving data collection 
and focusing reflection. Identifying participants and data sources, data gathering, and assigning 
responsibilities are critical in setting the stage and expectations for the Reality Check.  

In addition to assessing schoolwide progress, AIR embeds progress monitoring tools and 
practices within each strand of services. The Leadership Competencies Rubric (to monitor 
growth and development of school leaders), the Teacher Development Dialogue tool (to monitor 
improvement of instruction), the Coaching Tracking Tool (to monitor coaching progress), and 
monthly activity reports to the district will provide evidence of the frequency, intensity, and 
impact of services should adjustments need to be made along the way. 

Altogether, AIR progress monitoring tools and processes provide the district and school with 
ongoing, real-time “temperature checks” on all initiatives and their impact on achieving the 
whole-school reform goals. These checks provide the necessary transparency and accountability 
to determine whether midcourse corrections need to be made to the approach of the work or 
fidelity of implementation. This degree of progress monitoring distinguishes AIR from other 
partners in the field, and it is one of the key factors that has contributed to our success in 
comprehensive school reform. 
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3. Capabilities, Experience, and Approach 
3.1 Capabilities 
AIR is built on more than six decades of efforts to improve outcomes for students. These efforts 
draw on the expertise of more than 400 staff members dedicated to teacher and leader quality, 
district and school improvement, curriculum and instruction, data, and research on and lead 
partner support for low-performing schools. We have been at the forefront of improvement 
efforts―conducting research, producing materials, and implementing processes that help 
educators develop and sustain practices that contribute to improved student achievement.  

3.2 Experience 
For the past 7 years, AIR has worked in elementary, middle, and high schools and districts in 
Missouri, Illinois, New York, Virginia, and the U.S. Virgin Islands to support teacher and 
principal improvements in transformation in a range of improvement statuses. Appendix H 
provides a snapshot of AIR’s experience in helping schools achieve dramatic improvement. 

3.3 Approach for GBAPS 
At AIR, we work with your school and district to customize our support to meet the specific context. 

Our experience shows that building a climate of trust and cooperation between the district and 
school as well as within the school is imperative to not only student achievement but also the 
success and retention of building leaders. In schools where we have served as Lead Partner, 
successful partnerships begin with a district team that is primed and ready for improvement and 
supportive and responsive to school-based needs.  

Using our Achievement Path framework, we will work with you to improve your schools’ 
performance in each of the above areas over the course of the year through the following critical 
mechanisms: 

• A research-based diagnostic needs assessment that serves as the foundation to engage 
staff and tailor interventions, with tools that can be used for ongoing progress 
monitoring 

• A core school leadership team established (or evaluated) immediately that is coached 
and trained to sustain the interventions 

• Implementation of an instructional coaching model focused on increased engagement, 
relevance, and rigor in the classroom 
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4. Qualifications, References, and Staffing 
4.1 Qualifications 
AIR’s track record with both research and the delivery of high-quality technical assistance has 
made us a requested partner for districts in their implementation of school and district 
improvement initiatives. We have demonstrated our experience in several key areas, including 
(1) conducting needs assessments, (2) leadership coaching, and (3) instructional coaching. 

Needs Assessments 
AIR’s collaborative needs assessment process allows you to use the power of your data and your 
team’s experience to make decisions about what matters most in achieving your improvement 
initiatives or program goals. Unlike other needs assessments—for which an outside consultant 
reviews data and makes generic recommendations—AIR’s process involves deep collaboration 
among stakeholders and leverages local context to set priorities.  

Example of Relevant Experience 
A district in Illinois was labeled “focus” in part due to low achievement scores. District leaders came 
to AIR with some preconceived ideas about why this was happening. Data collection quickly showed 
that low high school ELA scores caused the district’s status designation, and many participants 
initially focused on the obvious target: high school teachers. Surprisingly, they found evidence of low 
achievement in ELA as early as elementary school. This finding triggered a deeper conversation, 
examining their current strategy of zooming in on 10th-grade ELA instruction—and whether it was 
working. With a variety of stakeholders at the table, they respectfully challenged each other’s 
thinking and started to notice the possibility that low achievement could be persisting from the lower 
grades rather than originating in the high school classrooms. By reviewing data intentionally and 
collaboratively, this group of stakeholders made meaning of the information together. 

Leadership Coaching 
AIR’s leadership coaching is competency based and tailored to expand upon principals’ strengths 
while addressing areas of growth. We emphasize these leadership skills and competencies 
through our leadership coaching to influence how principals pursue their daily work to be more 
effective in creating organizational structures that support inclusive practices and to use data to 
impact student learning. 

Example of Relevant Experience 
Since 2015, AIR has served as lead turnaround partner for Perrymont Elementary School, located in 
Lynchburg, Virginia, to support implementation of its School Improvement Grant (SIG) from 
October 2015 to present. The leadership coaching support focused on building a culture of 
responsibility and accountability across the School Leadership Team (SLT) for improving teacher 
practice and thus increasing student achievement. The professional development delivered during 
individual coaching sessions and SLT training sessions focused on building the leadership skills of 
school administrators and unit leaders. Topics included developing turnaround leader and teacher 
competencies, monitoring the implementation of the SIG through walk-throughs and observations, 
training and coaching to implement teaching practices that promote social and emotional learning, 
and communicating the vision and mission. In addition, school leaders focused on demonstrating a 
commitment to student learning and increasing teacher buy-in for the improvement strategies by 
implementing a positive data culture, with a focus on the belief that all students can learn. This work 
concentrated on the implementation of PLCs to include the development of SMART goals, 
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developing a process for monthly and quarterly data review, and developing a schoolwide RTI 
process focused on providing immediate support to students identified as in need. Based on results of 
the 2016–17 Standards of Learning annual state assessment, the school met all requirements to earn 
full accreditation from the state and was removed from the Priority list of the lowest 5% performing 
schools. In addition, the principal was awarded the Governor’s Award for Excellence and Innovation 
in Education for Closing the Achievement Gap. 

Content Coaching 
AIR has provided professional development training in coaching and support across districts at 
all school levels. Through this work, we have supported the development of teacher leaders, 
school-level coaches, and administrators in classroom observation protocol and feedback focused 
on improving student learning through effective instruction. Professional development training 
with ongoing coaching creates a culture and environment for learning that supports building 
knowledge and skills in content area, standards-based teaching, and application of formative 
assessment strategies. 

Example of Relevant Experience 
Schools and districts partnering with AIR have improved graduation rates, attendance, and 
achievement. For example, Morton East High School in Cicero, Illinois, and Bloom High School 
in Chicago Heights, Illinois, improved graduation rates by more than 10% in 2 years. At East St. 
Louis High School in Illinois, 95% of graduating seniors were accepted to college. At 
Dearington Elementary School in Lynchburg, Virginia, AIR helped the school realize 
improvements in Grades 3–5 reading and mathematics scores of at least 15% and as high as 35% 
in a single school year as measured by the state assessment. 

4.2 References 
See Appendix I for the Reference List.  

4.3 Staffing 
AIR is committed to providing an experienced project team that understands the challenging 
process of improving schools and sustaining the improvement with a track record of successful 
school improvement efforts. The proposed project team has a wealth of experience working at 
middle schools in various capacities. AIR is confident that our team’s firsthand experience, 
coupled with our organizational history and expertise in school improvement, positions us well 
to serve your school. We include résumés for the proposed individuals in Appendix J. 
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5. Proof of Concept 
We have included our research-based Implementation Continuum in Appendix G to demonstrate 
proof of concept. In addition, Appendix H illustrates evidence that our services can be successful 
in a variety of turnaround settings. 
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6. Organizational Chart
AIR understands that GBAPS no longer requires the inclusion of an organizational chart, per 
Addendum No. 1. However, to effectively convey the construct of our project team, we have 
proactively provided one, under proposal section 4, Qualifications, References, and Staffing. 
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7. Similar Projects 
AIR serves as a lead partner or support partner for multiple schools in the implementation of 
their SIG transformation and turnaround efforts. Exhibit 4 provides a list of five projects we are 
supporting, or have supported, that are highly similar to GBAPS’s Lead Turnaround Partner 
services/project. 

Exhibit 4. Examples of Similar Projects 
SCHOOL AIR SUPPORT SERVICES 
Bloom High School 
Chicago Heights, Illinois 

SIG Transformation Lead Partner 

Lake Taylor Middle School 
Norfolk, Virginia 

SIG Lead Partner 

East St. Louis High School 
East St. Louis, Illinois 

SIG Lead Partner 

Dearington Elementary School 
Lynchburg, Virginia 

SIG Lead Partner 

Jefferson-Houston PreK–8 School 
Alexandria, Virginia 

SIG Lead Partner 

We provide two sample turnaround plans associated with two of these five projects as 
Appendices K.1 and K.2; however, we are obligated to redact some of the content as it is 
proprietary to the client. We also are obligated to ensure the propriety of the other three 
corresponding turnaround plans and thus would have to redact them, as well. We hope that the 
samples provided can serve as representative samples.  
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8. Proposed Work Plan and Schedule 
AIR has provided a sample work plan and schedule in Appendix L. 

  



Lead Turnaround Partner 

 AMERICAN INSTITUTES FOR RESEARCH | AIR.ORG 19 

Use or disclosure of data contained on this sheet is subject to the restriction on the cover of this proposal.  
 

9. Costs 
All proposed activities involve AIR’s professional services, direct costs necessary to provide 
those services, high standards for quality assurance, in-house editing and necessary project and 
budget management for successful project execution. Costs do not include district expenses for 
meeting space or staff time that may be required to execute the work. Every effort has been made 
to ensure the most cost-effective pricing for our work, reflecting AIR’s recent experience 
implementing projects with a similar scope and duration.  

We recognize that client needs may change or emerge over time during the design and implementation 
phase of the project and are willing to negotiate modifications to the scope of work and overall 
cost to accurately reflect the actual number of on-site and virtual days/hours requested. All 
proposed changes to scope will be subject to possible changes in total contract amount.  

The total proposed scope of work as outlined herein will require a total budget of $394,000. 
Appendix M shows the payment schedule. 
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Related 
B.1. Submission of Proposal Form 

B.2. Deviations and Exceptions to Contract Terms and Conditions 

B.3. Affidavit of Non-Collusion; RFP Attachment C 

B.4. Subcontractor List; RFP Attachment E 
 



SUBMISSION OF PROPOSAL: By signing below/submitting a proposal, the
undersigned Vendor hereby certifies:

It understands and agrees to the terms, conditions and specifications as listed in
REP Q1718-06.

• It has submitted the proposal voluntarily, and agrees to furnish all services, labor and

materials in accordance with their proposal and any subsequent contract entered into
with the District as a result of the award of this REP.

• The bid has been made without any connection with any other Vendor and is in all

respects fair and without collusion of fraud, and it is made with the understanding
that no elected officer or any employee of any municipality has any interest directly
or indirectly unless otherwise stated.

Name and Address of Firm:
American Institutes for Research Date: 02/22/2018
1000 Thomas Jefferson Street, NW By: /7L.Q.I2 2.,S_.__ç
Washington, DC (Signatu4 in Ink)

________________

Zip Code: 20007-3835 Name: Nilva da Silva

Vendor ID or DUNS #: 041733197 (Please Print)
Fax Number: (855 ) 459-6213 Title: Senior Contract Officer
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Request for Exceptions 

 
Page # 
and Section #  

 
Exceptions to 
Specifications, 
Terms or Conditions 

 
 
Proposed Alternative  

Attachment A. 
Pg. 10 
Section 4. 
 

Section 4. Contract Term 
and Termination 
Paragraph 1. 

1. CONTRACT TERM AND 
TERMINATION: 

The contract term shall be negotiated prior to contract 
award. 
 
GBAPS and the vendor reserves the right to cancel the 
contract at any time, with or without reason, with a 
60-day written notice. 
 

Attachment A. 
Pg. 11 
Section 8. 
 

Section 8. Insurance 
Paragraph 4. 

8. INSURANCE: 
The District shall be named as an additional insured 
party on a primary basis with respect to operations of 
the vendors or its subcontractors under the required 
liability policy (except for property or workers 
compensation policies). At a minimum, the vendor 
shall be required to carry the following coverage and 
types: 
 

Attachment A. 
Pg. 14 
Section 18. 

Section 18. Indemnification 
Paragraph 1. 

18. INDEMNIFICATION CLAUSE:  The 
vendor will be required to defend, indemnify and hold 
harmless the District, its agents, board members, 
officers, and employees (“indemnities”) as a result of 
the vendor’s negligence, from and against any and all 
actual or alleged claims, demands, actions, causes of 
action, injuries, personal injuries, contingent liabilities 
or damages, and reasonable attorney fees, where 
recoverable by law. An indemnity's recovery is not 
limited due to the fact that the District is named as an 
additional insured under any of the vendor’s insurance 
policies. The vendor is solely responsible for any 
payment of any deductible or retention under its 
insurance policies. 
 

Attachment A. 
Pg. 15 
Section 24. 

Section 24. Assignment 
Paragraph 1. 

24. ASSIGNMENT: No right or duty in whole or 
in part of the vendor under this contract may be 
assigned or delegated without the prior written 
consent of GBAPS. Such consent shall not be 
unreasonably withheld.  
 



Attachment A. 
Section 30. 

Section 30. Pre-Existing 
Information 
Paragraph 1. Added 

30.        Pre-Existing Information: Any and all 
intellectual property or other proprietary data owned 
by the Contractor prior to the effective date of the 
contract (“Preexisting Information”) will remain the 
exclusive property of the Contractor even if such 
Preexisting Information is embedded or otherwise 
incorporated into materials or products first produced 
as a result of this Agreement or used to develop such 
materials or products.

Attachment A. 
Section 31. 

Section 31. License 
Paragraph 1. Added 

31.       License: Contractor shall retain a royalty-free, 
nonexclusive, nontransferable, irrevocable license to 
reproduce, publish and prepare derivative works of the 
copyrightable work, for research and educational 
purposes.

 



ATTACHMENT C
Affidavit of Non-Collusion

Green Bay Area Public School District

(VENDOR TO COMPLETE AND RETURN WITH PROPOSAL)

I hereby swear (or affirm) under the penalty of perjury:

1. That I am the responder (if responder is an individual), partner in the responder (if the
responder is a partnership), or an officer or employee of the responding corporation
having authority to sign on its behalf (if the responder is a corporation);

2. That the attached response or responses have been arrived at by the responder
independently, and have been submitted without collusion with, and without any
agreement, understanding, or planned common source of action with, any other vendor
of materials, supplies, equipment, or services described in the invitation to response
designed to limit independent responding or competition;

3. That the contents of the response or responses have not been communicated by the
responder or its employees or agents to any person not an employee or agent of the
responder of its surety on any bond furnished with the response or responses, and will
not be communicated to any such person prior to the official opening of the response or
responses; and

4. That I have fully informed myself regarding the accuracy of the statements made in this
affidavit:

SUBMITTED BY:
Firm Name

Washington, DC 20007-3835

Phone No. 202-403-5086

Date 02/22/2018

-2-

.

S..,.,. •



 ATTACHMENT E 
SUBCONTRACTOR LIST 

(VENDOR TO COMPLETE AND RETURN WITH PROPOSAL) 

List Names and Contact Information of proposed Subcontractors:  

COMPANY NAME:________________________________________ 
ADDRESS:___________________________________________________________________ 
CONTACT PERSON:______________________________ TITLE:_____________________ 
EMAIL:_________________________________TELEPHONE NUMBER:______________ 

COMPANY NAME:________________________________________ 
ADDRESS:___________________________________________________________________ 
CONTACT PERSON:______________________________ TITLE:_____________________ 
EMAIL:_________________________________TELEPHONE NUMBER:______________ 

COMPANY NAME:________________________________________ 
ADDRESS:___________________________________________________________________ 
CONTACT PERSON:______________________________ TITLE:_____________________ 
EMAIL:_________________________________TELEPHONE NUMBER:______________ 

22 

NA

NA

NA
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Four distinct implementation phases make up AIR’s Collaborative Needs Assessment process:  
1. Initiation 
2. Launch 
3. Investigation 
4. Results 

Each phase lasts from 4 to 8 weeks depending on the project size and complexity, and the whole 
process takes approximately 6 to 8 months, though implementation can be customized to local 
needs. Client communication, formal and informal, occurs regularly throughout the process. AIR 
communicates with clients regularly and supports the clients’ messaging and communication 
efforts. Each implementation phase is described in the following sections. 

Initiation 
Objectives of this phase are to work collaboratively to understand local goals and context and 
develop the overall scope, timeline, and budget of the needs assessment. During this phase, we 
also will work with the client to identify key stakeholders who should be involved, existing 
sources of relevant data, and additional data that should be collected, and we will discuss how 
the Framework for Systemic Improvement is used to guide the project objectives alignment of 
data collection instruments.  

Launch 
This phase marks the official launch of the formal scope of work and occurs directly after the 
parameters of the work have been agreed upon with the client. During this planning phase, AIR 
consultants work with the client to finalize plans, timelines, protocols, and processes for project 
implementation. AIR also will work with the client to inform and gain the approval of key 
individuals and organizations who will be involved in the success of the needs assessment (e.g., 
participants in an interview or take a survey). The centerpiece of the Launch phase is the 
community kickoff meeting, during which the needs assessment process and elements are rolled 
out to the community, and local stakeholders are invited to participate, ask questions, and discuss 
what this means for them.  

Investigation 
This phase encompasses two distinct yet closely intertwined activities: data collection and co-
interpretation.  

Data collection includes a combination of collecting project-specific data (e.g., interviews, 
focus groups, surveys, and observations), and review of existing relevant extant data or 
documents. Data collection often involves on-site visits of 1–3 days in which AIR consultants 
collect necessary data. After the data have been collected, AIR staff organize the data to produce 
summary reports describing key themes that emerged from the data related to the overarching 
project framework. Reports can be organized by data collection method or topic and are prepared 
prior to the culminating co-interpretation event.  

Qualitative Data Collection: 
• Teacher and leader interviews 
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• Review of relevant school documents (such as improvement plans, professional 
development plans, and evaluation and monitoring evidence) 

• Teacher surveys 

Quantitative Data Collection: 
• Student, school, and community demographics 
• Student outcome data (achievement, behavior, interventions) 
• Teacher surveys 

Co-interpretation is the cornerstone of AIR’s Collaborative Needs assessment process. It is the 
most crucial element for generating a shared understanding of the needs and priorities for action 
that forms the foundation for successful improvement efforts. At this 1- to 2-day facilitated 
workshop, a critical mass of stakeholders from all levels (which may include leadership, staff, 
parents, students, and community partners) review, interpret, and cross-reference data reports in 
order to determine the areas of significance and greatest relevance. As an outcome of this event, 
the client will have an agreed-upon set of priorities, authored by the participants, and anchored in 
the data assembled for co-interpretation. The co-interpretation event takes place approximately 
3–4 weeks following data collection. 

Results 
Following the co-interpretation event, AIR consultants will capture and deliver the results of the 
co-interpretation as agreed upon by the participants. To conclude the needs assessment, the client 
will receive the reports used during the co-interpretation event, a data map capturing the result of 
the co-interpretation event, and a brief describing the process and result of the closeout meeting. 
For GBAPS, AIR and the district will review the results to determine whether any additional data 
or investigation is necessary to prepare for action planning. 
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Turnaround Leader Competencies 

DRIVING FOR RESULTS – plans all actions of leader and teachers to achieve rapid, dramatic gains 

Achievement/Focus on Sustainable Results* 
 The drive and actions to set challenging goals and reach a high standard of performance despite 

barriers. 
 Taking responsibility to improve outcomes and implement initiatives to accomplish sustainable 

results. 
Monitoring & Directiveness/Holding People Accountable* 

• The ability to set clear expectations and to hold others accountable for performance. 
• Mindful of school performance needs and holds adults accountable for high standards. 

Initiative and Persistence 

• The drive and actions to do more than is expected or required in order to accomplish a challenging 
task. 

• Includes both stepping up to do more personally and enlisting others to do more when goals feel 
most at risk. 

Planning Ahead 

• A bios toward planning in order to derive future benefits or to avoid future problems. 
• Includes making a plan in advance and with detail, so that others know exactly what to do 

differently. 
INFLUENCING FOR RESULTS – influences others to contribute to rapid, dramatic gains 

Impact and Influence 

• Acting with purpose of affecting the perceptions, thinking, and actions of others 
Team Leadership/Engaging the Team* 

• Assuming authoritative leadership of a group for the benefit of the organization. 
• Working with a group to leverage their input, develop actionable goals, and implement change in a 

school. 
Developing Others 

• Influence with the specific intent to increase the short and long-term effectiveness of another 
person. 

• Includes developing team directly and ensuring that team leaders rapidly develop teachers they 
lead. 

PROBLEM SOLVING – uses data to plan and solve problems 

Conceptual Thinking 

• The ability to see patterns and links among seemingly unrelated issues or ideas. 
Analytical Thinking 

• The ability to break things down in a logical way and to recognize cause and effect. 
PERSONAL EFFECTIVENESS – uses other personal beliefs and behaviors that follow to achieve 
results 

Self-Confidence/Commitment to Student Achievement* 

• A personal belief in one’s ability to accomplish tasks and the actions that reflect that belief. 
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Belief in Learning Potential** 

• Belief that all students can learn at levels higher than their current achievement indicates. 

Sources: 
Public Impact. (2008). School Turnaround Leaders: Competencies for Success. The Chicago Public Education Fund. 
Competencies derived from Competence at Work, Spencer and Spencer (1993). 
Zhu, G., Hitt, D. H., & Woodruff, D. (forthcoming). Principal competencies that make a difference: Identifying a model for 
leaders of school 
turnaround. University of Virginia’s Darden/Curry Partnership for Leaders in Education. 
Notes: 
*The second competency name is the University of Virginia name, and the first is the Public Impact version (links to selection 
tools). 

**From Public Impact School Turnaround Teachers: Competencies for Success (2008). 
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Coaching to Improve Leadership Practice

Shoulder-to-Shoulder Coaching
Shoulder-to-shoulder coaching provides direct coaching for high leverage leadership skills 
and practices aligned to principal, school, and district goals. Coaching areas may include 
analyzing data for action, teacher observations and feedback, managing organizational 
systems, and facilitating school leadership teams.

Video Coaching
Video coaching provides schedule flexi-
bility for principal and coach to hold
focused sessions using a virtual format. 
Principals upload videos of instruction, 
instructional feedback sessions with 
teachers, or leadership team meetings 
for coaching analysis and feedback. On 
a flexible schedule, when convenient 
for the principal, the principal and coach 
reflect on the video and plan next steps 
for continued growth.

Blended Coaching
Blended coaching provides the in-depth benefits of face-to-face coaching along with 
the flexible support of video coaching.

• Competency-based coaching grounded in turnaround leader 
competencies

• Personalized, differentiated coaching to fit district and school 
needs for all levels of leadership

• Coaching, professional development, and monitoring tools 
aligned to district and school improvement goals and initiatives

• Coaching led by experienced, innovative former principals who 
have effectively turned around low-performing schools

• Collaborative process with school and district leaders

• Face-to-face, video, or blended coaching to meet all coaching 
needs

Options to Fit Your Needs Coaching That Gets Results:  
The AIR Difference

For more information

Catherine Barbour
Principal Consultant
cbarbour@air.org

Visit www.revivingschools.org or contact:

Melissa Irby-Marshall
Senior Consultant
mirby-marshall@air.org
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Feedback on AIR Leadership Coaching

“I believe that ALL principals 
need this level of non-threatening support—

ongoing!” said one elementary school principal, 
who added that the coach “kept me accountable 
for stretching my learning...I really felt like a true 

instructional leader and she was my biggest 
cheerleader and coach!”

Coaching Cycle
Video coaching,  

one K–12 principal said, 
“has led me to be more focused, 
following a protocol, when I provide 

instructional feedback to teachers. 
My teachers are requesting 

this process now for their 
observations.”

 
A high school 

principal said video  
coaching “improved how I conduct 

conversations with teachers; I am more 
aware of how I handle those meetings. 

I learned to be more patient. Listen 
more, speak less.”

An elementary school 
principal said of AIR leadership 

coaching that it “challenges principals  
to focus on the job they were hired to do, 
which is be the best Instructional Leader 

possible by being viewed as a coach  
to teachers.”

COACHING 
ACTIVITIES:  
Coach and leader 
determine which type 
of coaching activity 
will best support the 
coaching goal (data 
analysis, classroom 
co-observations, instru-
ctional feedback to 
teachers, collaborative 
planning, creating 
and implementing 
systemic processes 
and structures). 

COLLECT AND REVIEW DATA: Coach 
and leader collect data such as achievement 
data, attendance and discipline data, classroom 
walkthrough data, and climate and culture surveys 
to analyze progress toward coaching goal.

REFLECT AND 
REFINE: 
Leader makes revisions 
to leadership practices 
or actions as a result 
of coaching activities 
and data review, setting 
the stage for another 
coaching cycle.

SET GOALS: Coach and leader meet to 
determine coaching goal aligned to school and 
district goals, leader professional development 
goals, and student achievement outcomes.

One elementary school 
principal said the coach encouraged 

reflection “on my practices/actions which led 
the conversations to be collaborative and 

not evaluative. This made me comfortable to  
take risks, talk about my next steps and areas  

of improvement with someone who has 
been in my shoes.”
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Coaching to Improve Instructional Practice

• Support in implementing K–12 literacy and numeracy 
across content areas and disciplines

• Personalized coaching to fit your district and school 
needs

• Expertise and experience in an array of coaching 
services to support professional practice

• A collaborative process with administrators and teachers 

• Ownership of instruction through reflection on practice 

• Flexible mode of delivery

• Face-to-face, video, and/or blended coaching

For more information

Catherine Barbour
Principal Consultant
cbarbour@air.org

Visit www.revivingschools.org or contact:

Rebecca Bates
Consultant
rbates@air.org
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Face-to-Face Coaching
Face-to-face coaching provides opportunities for the coach to model,  
co-teach, and/or observe and provide feedback to teachers in real classroom 
learning time.   

Options to Fit Your Needs Coaching that Gets Results:  
The AIR Difference

Video Coaching
Video coaching provides a 
non-intrusive way for teachers 
and coaches to capture 
instruction to reflect on 
practice after viewing  
each uploaded video. 

Blended Coaching
Blended coaching provides 
the in-depth benefits of face 
to face coaching along with 
the flexible support of video 
coaching.  



It was incredible—the coaches 
were positive and encouraging. It was far 

more rewarding than I ever thought it would 
be. The coaches were incredible.

— 3rd-grade teacher

Feedback on Instructional Coaching

I thought it was very 
helpful; my coach was amazing 

and very personable. I think more 
teachers should have the opportunity 

to see their craft in action!

— 9th-grade Geometry/ 
Algebra I teacher

Coaching Cycle
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Extremely useful! I was 
provided feedback and advice 

on things I would have never 
seen or thought of myself.

— 10th-grade Biology teacher

 
The coaching 

experience is a collaborative, 
impactful part of teacher learning  

that helps me feel supported and part  
of a strong adult learning community. 

Thank you coaches! 
  — 7th-grade English teacher

I find the coach from AIR 
extremely knowledgeable and helpful; 
very honest with what is effective and 

needs improvement. This is the type of 
coaching I find beneficial. 

— 5th-grade Math teacher

COACHING ACTIVITIES:  
Coach and teacher 

determine which type 
of coaching activity 
will best support 
the coaching goal 
from modeling, co-
planning, co-teaching, 
to observation and    

feedback. 

COLLECT DATA: Coach and teacher 
collect data such as authentic student work, 

coach observations, and or video reflections to 
assess progress towards coaching goal. 

REFLECT AND REFINE 
INSTRUCTION:  

Teacher makes revisions  
to instructional practices/

actions as a result of 
coaching activities and 

data review, setting 
the stage for another 

coaching cycle.  

SET GOALS: Coach and teacher meet  
to determine coaching goal aligned to school 

goals, teacher professional development 
goals, and student achievement outcomes. 
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Introduction 

The Implementation Continuum for School Turnaround and Transformation is intended to guide schools undergoing turnaround or transformation in 
identifying their current levels of practice related to six key elements and 23 sub-elements, with several indicators under each sub-element. These 
elements and sub-elements have been linked to school turnarounds as well as successful student outcomes in schools serving high-need populations. The 
elements serve as the organizing topics for the American Institutes for Research (AIR) School Turnaround and Transformation service line. 

Table 1. Six Key Elements and 23 Sub-Elements 

Element Sub-Elements 

1. Leadership That Drives Change 

1. Shared purpose and goals 
2. Effective teaching and learning 
3. Responsibility and professional learning  
4. Organizational systems  

2. Comprehensive Diagnostics 

1. Assessment practices 
2. Data management 
3. Schoolwide data indicators 
4. Early warning system 

3. Coherent Instructional Guidance System 

1. Curriculum framework 
2. Use of instructional time 
3. Curriculum, instruction, and assessment 
4. Academic interventions and enrichment 

4. Educator Effectiveness 

1. Professional learning communities 
2. Professional learning 
3. Managing educator talent  
4. Instructional coaching supports 

5. Student-Centered Climate 

1. Relationships with students 
2. Student voice 
3. Social and emotional interventions  
4. Expanded learning opportunities 

6. Comprehensive Community Engagement 
1. Community engagement plan 
2. Community outreach 
3. Family education 
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The Implementation Continuum for School Turnaround and Transformation is intended to be utilized by school and district leaders. The current level of 
practice in the school undergoing turnaround or transformation is identified as being Level 1, 2, 3, or 4. The identification of current levels of practice can help 
with the following activities: 

• Inform initial planning and design of a turnaround or transformation plan 

• Identify necessary midcourse corrections 

• Monitor and track progress toward full implementation 

The levels are grounded in implementation science and the literature about organizational change. We have modeled the four levels of this continuum to 
reflect the stages of implementation delineated in a research synthesis completed by Fixsen, Naoom, Blase, Friedman, and Wallace (2005). Fixsen et al. 
(2005) name the six stages of implementation: exploration and adoption; program installation; initial implementation; full operation; innovation; and 
sustainability. These stages form the continuum of conditions for each of the turnaround elements—with a few deliberate modifications—described in the 
text that follows. We have modified the stages to reflect our learned experience with struggling school communities and the quickly evolving literature base 
regarding school and district turnaround. In addition, the levels of implementation are infused with indicators related to organizational change. The lower 
levels are worded to reflect emerging awareness of promising practices. The higher levels are worded to reflect shared understanding of roles and 
expectations among stakeholders and formalized structures to support initiatives.  

We have modified the stages of implementation described by Fixsen et al. (2005) for the levels of this continuum in three important ways. First, Level 1 of 
our continuum reflects the possibility that there may be little or no awareness of the element or a lack of structures to adequately support the element. This 
differs from Fixsen’s first stage of exploration, which implies that there is a level of awareness about a need, and leaders and decision makers have begun 
to explore solutions. Second, our continuum stops at the stage Fixsen et al. (2005) refer to as full operation. However, it is important to recognize that the 
work of the school and district does not end there. Fixsen’s model goes on to define two additional stages: innovation and substantiality. After the school 
and district have reached full operation, leaders and staff must continue the work in order to respond to emerging needs (innovation) and maintain high 
levels of achievement (sustainability). It is our intention that, in partnership with a school and district, we can successfully navigate to full operation of the 
elements, thus setting the stage for the school and district to innovate and sustain reform efforts and improved student trajectories. Finally, we have 
included in the continuum language that reflects the barriers or obstacles that may impede attainment of a level. Fixsen at al. (2005) describe the 
decisions and activities that occur in their six stages of implementation. We have applied these concepts to the specific context of enacting dramatic 
improvement in chronically low-performing schools. The text at each level of the continuum element acknowledges decisions, actions, or conditions that 
must be addressed to move to the next level of implementation. A brief explanation of the levels follows. Considered together, the six key elements and 
levels comprise a continuum of practices with progressively increasing functionality and systemic integration.  

Quick Definitions for Levels 

Level 1—Necessary organizational structures and/or processes are nonexistent, or there is no awareness of research and promising practices. For example, 
common planning time is not scheduled or instructional leaders are unaware of research and promising practices regarding common planning. 

Level 2—Organizational structures and/or processes exist on paper or may be a part of the espoused theory, but are not effectively used in practice. 
Processes are inconsistent or operate in silos. For example, data might be collected, but only a few people are looking at or effectively using the information. 
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Level 3—Systems are functional, and their structures and processes have been implemented; however, either communication between systems may be 
lacking or systems do not contribute to systemic decision making. For example, an assessment system is in place and data are tracked, but results are not 
used in collaboration with other systems, such as teacher effectiveness or instructional guidance. 

Level 4—All systems are functioning effectively, and timely feedback systems are embedded to identify potential problems and challenges. Feedback 
systems include progress checks to inform timely course corrections.  

How to Use This Continuum 

This continuum may be used in one, two, or all three ways. It may be used to (1) inform initial planning and design of a turnaround or transformation plan, 
(2) identify necessary midcourse corrections, and (3) monitor and track progress toward full implementation. Each purpose may involve a leadership team, 
the entire school staff and faculty, school and community members, and/or turnaround partners.  

Initial Planning  

The continuum can be used to determine current levels of practice related to the six key elements. To make the determination, evidence and data about 
current practices are needed, although the lack of evidence and data also can be useful information. The recommended steps for using this instrument to 
determine current levels are: 

1. Decide which stakeholders and individuals should be involved with the process. 

2. Determine the focus of the reflection for the group identified in the first step. The focus may be a selected section of the continuum or the entire 
instrument. If the focus of a particular group is to be one section of the continuum, plans should be made to reflect on the other sections soon 
afterward.  

3. Use existing evidence and data—or note the lack of evidence and data—to determine the level that best describes the school. Consider the 
confidence attributable to the data. For example, are survey results based on a low response rate? If so, the results may not be fully reflective of all 
opinions. It is important to be honest.  

4. Choose the level of implementation that best reflects current practice, not what the school community is working toward. Continue through the 
elements until the section or the entire continuum is assessed.  

5. Document the current level of practice for future reference and reflection. 

6. Compare the current level of practice with the next higher and subsequent levels.  

7. Create action steps for obtaining the next higher levels. If it was discovered that there is a lack of relevant, timely, and valid data, identify needed 
steps to collect such data.  

8. Check progress on action steps and the continuum throughout the year. 

Midcourse Corrections 

The continuum can assist educators in identifying midcourse corrections that need to be made to practices. When the continuum is used in this way, the 
process should utilize the documentation of levels that was made during initial planning. New or additional evidence and data also may be needed to 
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inform the updated reflection. This process is similar to initial planning except that, after gaps between current practice and the next higher level are 
identified, data must be examined to determine what barriers to implementation exist and how they can be mitigated. Following are the recommended 
steps for reviewing the current level of practice and making midcourse corrections: 

1. Decide which stakeholders and individuals should be involved with the process. 

2. Determine the focus of the reflection for the group. The focus may be a selected section of the continuum or the entire instrument. If the focus of a 
particular group is to be one section of the continuum, plans should be made to reflect on the other sections soon afterward.  

3. Use existing evidence and data—or note the lack of evidence and data—to determine the level that best describes the school. It is important to be 
honest.  

4. Choose the implementation level that best reflects current practice, not what the school community is working toward. Continue through the 
elements until the section or the entire continuum is assessed.  

5. Document the current level of practice for future reference and reflection. 

6. Compare the current level of practice with the next higher and subsequent levels.  

7. Examine the evidence and data and garner input from stakeholders to identify barriers to implementation. If a lack of evidence or data was 
discovered, identify needed steps to collect relevant, timely, and valid data and evidence of activities.  

8. Create action steps for mitigating barriers to implementation and obtaining the next higher levels. 

9. Check progress on action steps and the continuum throughout the remainder of the year. 

Monitor and Document Progress  

Monitoring and documenting progress is helpful for many reasons. First, it provides crucial evidence and data for evaluating effectiveness and making 
needed refinements to practice. Monitoring and documenting progress also is very helpful for communicating with stakeholders as well as for 
accountability purposes. When the continuum is used to monitor and track progress, data, as well as other evidence of activities and the continuum, are 
periodically reviewed with appropriate stakeholders and levels of practice are documented each time. The evidence and data used to make the 
determination also should be documented for future reference. Following are recommended steps for monitoring and documenting progress: 

1. Decide which stakeholders and individuals should be involved with the process. 

2. Create a schedule for periodic reflection in which stakeholders may participate. 

3. Determine the focus of the reflection for the stakeholder group. The focus may be a selected section of the continuum or the entire instrument. If 
the focus of a particular group is to be one section of the continuum, plans should be made to reflect on the other sections soon afterward.  

4. Use existing evidence and data—or note the lack of evidence and data—to determine the level that best describes the school. It is important to be 
honest.  

5. Choose the level that best reflects current practice, not what the school community is working toward. Continue through the elements until the 
section or the entire continuum is assessed. If a need for relevant, timely, and valid data or additional evidence of activities is discovered, plan with 
stakeholders how such data and evidence will be collected for future reflections and decision making.  

6. Document the current level of practice for future reference and reflection. 

7. Review the continuum with stakeholders throughout the year. 
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Exhibit H-1. 3.2 Experience 

School Description Results 
Morton East High 
School, Cicero, 
Illinois (7/1/2014–
2017) 

Since 2014, AIR has served as the lead partner for Morton East 
High School and its partner Freshman Academy to support 
implementation of their SIG. The AIR partnership team has trained 
and coached school leaders with a gradual release model for 
scaffolded support of key levers of change. 

Through leadership coaching, instructional coaching, and program 
monitoring, AIR has assisted this school of more than 3,500 
students in realizing a 4% increase in graduation rates in the first 2 
years of the grant, with 90% of freshmen currently on track for 
graduation. Ninety-six percent of Morton East students are 
Hispanic, and 93% are from low-income households. The school is 
working to become a 90/90/90 school with a graduation rate of 72% 
in 2016 and 76% of seniors on track to graduate in 2017. 

Bloom High 
School, Chicago 
Heights, Illinois 
(7/1/2014–2017) 

From 2014 to 2017, AIR served as the lead partner for Bloom High 
School to support implementation of its SIG. The AIR partnership 
team trained and coached school leaders, instructional coaches, and 
PLC leaders to drive schoolwide instructional improvements. 

AIR entered into a partnership with Bloom Township High School 
District (BTHSD) during the application and successful win of a 3-
year federal School Improvement Grant (SIG). As the lead partner 
in this grant, AIR worked closely with BTHSD to customize 
supports for Bloom High School (BHS). After 3 years of the AIR 
and BTHSD partnership, graduation rates increased by more than 
10%, and students grew by 9 points over 3 years in both reading and 
math on the Northwest Evaluation Association (NWEA) Measures 
of Academic Progress (MAP) assessments, doubling the average 
growth of 4 points expected over 3 years. 

East St. Louis 
High School, East 
St. Louis, Illinois 
(6/18/2012–
6/30/2015) 

AIR provided lead partner services for East St. Louis High School 
from June 2012 until June 2015. The support included leadership 
coaching for the principal, initial training and ongoing support for 
PLCs, mathematics and ELA curriculum development support and 
instructional coaching, EWS training and support, teacher 
evaluation system and student learning objectives development 
support and training, and support with sustainability planning. 

The percentage of students who met or exceeded state standards in 
mathematics and reading on the Prairie State Achievement 
Examination (PSAE) almost doubled during the first 2 years: 8% in 
2011–12 (pre-SIG); 10% in 2012–13 (first year); and 15% in 2013–
14 (second year). The PSAE was not administered in 2014–15 
because of the shift to Common Core State Standards–based testing. 
The percentage of freshmen on track for graduation increased from 
60% in Year 1 to 70% in Year 2 to 80% in Year 3.  
More than 95% of seniors in 2015 were accepted to college.  
More than $4 million in academic scholarships was awarded (does 
not include athletic scholarships). Academic scholarships awarded 
in the previous years amounted to approximately $500,000. 
The graduation rate increased from 63% in 2011–12 (pre-SIG) to 
67% in 2012–13 to 73% in 2013–14. 
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School Description Results 
Martin Luther 
King Jr. 
Elementary 
School, Utica City 
Schools, New 
York (9/1/2013–
8/1/2017) 

Since 2013, AIR has served as the lead partner for Martin Luther 
King Jr. Elementary School to support implementation of its SIG. The 
support includes leadership coaching for the principal, mathematics 
and ELA instructional coaching, parent and community engagement 
planning and support, and support with data analysis and 
sustainability planning. 

The number of students scoring in the Level 1 category in 
mathematics and ELA (Grades 3–8) decreased by 8%. 
• Growth in ELA i-Ready diagnostic tests ranged from 21 points 

(Grade 4) to 35 points (Grade 1). 
• Growth in mathematics i-Ready diagnostic tests ranged from 14 

points (Grade 2) to 36 points (Grade 4). 
• Average attendance at monthly parent and community events 

increased by more than 40%. 
Norfolk Public 
Schools, Norfolk, 
Virginia 
(8/1/2013–2016) 

AIR has been providing lead partner services to one middle school 
since July 2013 and to one elementary school and one middle school 
since February 2014. Our comprehensive support includes 
leadership and instructional coaching in multiple content areas. 

Intense, on-site support in improving instructional practices and 
staff capacity has resulted in double-digit increases (10% to 22%) 
on the sixth- through eighth-grade mathematics state assessment 
scores for the 2013–14 school year. In addition, seventh-grade ELA 
scores on the state assessment increased at both middle schools. 

Lynchburg City 
Schools, 
Dearington 
Elementary 
School, 
Lynchburg, 
Virginia (2015–
Present) 

AIR has had similar success at all levels. The Commonwealth of 
Virginia approached school improvement with a Lead Turnaround 
Partner (LTP) model. As a requirement for receiving SIG, funding 
schools were mandated to choose an external partner to provide 
leadership and instructional coaching. The Virginia Department of 
Education recognized that principals were taxed with extenuating 
circumstances related to the day-to-day supervision of a 
comprehensive school as well as the unique challenges that face 
schools undergoing improvement. In response, LTPs provided an 
on-site coordinator to regulate the external services while principals 
concentrated on leading the school.  
AIR has provided lead partner services in Lynchburg City, Virginia, for 
the past 3 years. Our team has partnered with Dearington Elementary 
School for Innovation (DESI) since May 2015. The comprehensive 
support has included leadership coaching for the principal (school 
leadership team), mathematics, ELA (with a focus on reading across the 
content areas) instructional coaching support, parent and community 
engagement planning and support, and support with data analysis. 

Delivery of intense, on-site support in improving both instructional 
practices and capacity resulted in the following outcomes in the 3 
years of the grant: 
• Grade 4 mathematics scores increased by 49% (from 43% to 

92%). 
• Grade 5 mathematics scores increased by 24% (from 46% to 

70%) 
• Grade 4 reading scores increased by 15% (from 50% to 65%). 
• Grade 5 reading scores increased by 40% (from 33% to 73%). 



Lead Turnaround Partner 

AMERICAN INSTITUTES FOR RESEARCH | AIR.ORG H-3 

Use or disclosure of data contained on this sheet is subject to the restriction on the cover of this proposal. 

School Description Results 
Lynchburg City 
Schools, 
Perrymont 
Elementary 
School, 
Lynchburg, 
Virginia (2015–
Present) 

Based on the success that AIR experienced working with DESI, also 
in Lynchburg, AIR was contracted to provide lead partner services 
for Perrymont Elementary School in Lynchburg in fall 2015. The 
support for Perrymont was tailored to the results of an initial needs 
assessment and included leadership coaching for the principal; 
coaching support for mathematics, ELA, and special education 
teachers; climate and culture support; and support with data 
analysis. 

The following outcomes for the 2016–17 school year indicated the 
following over the 2 years of the grant: 
• Schoolwide reading proficiency scores increased by 15% (from

60% to 75%).
• Schoolwide mathematics proficiency scores increased by 21%

(from 57% to 78%).
Based on results of the 2016–17 Standards of Learning annual state 
assessment, the school met all requirements to earn full 
accreditation from the state and was removed from the Priory list of 
the lowest 5% performing schools. In addition, the principal was 
awarded the Governor’s Award for Excellence and Innovation in 
Education for Closing the Achievement Gap. 
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Education 
Ed.D. 2011, Virginia Polytechnic Institute and State University, Educational 

Leadership and Policy Study 
M.A.Ed. 1995, The College of William and Mary, Educational Administration 
B.S. 1988, Longwood College, Elementary Education 

Professional Credentials and Certifications 
Postgraduate Professional License, Virginia Department of Education, 2012 
Division Superintendent License, Virginia Department of Education, 2012 
Administration and Supervision Endorsement, Virginia Department of Education, 2011 
Developmental Reading Endorsement, Virginia Department of Education, 1988 
Early Education, NK-4 Endorsement, Virginia Department of Education, 1988 

Present Position 
Senior Technical Assistance Consultant, American Institutes for Research (AIR)  
(2013–Present) 
Provides leadership and instructional coaching services to district and school teams as 
well as professional development for school administrators and teachers engaged in 
school improvement. Assists clients in developing leadership and instructional coaching 
plans, processes, and monitoring tools. Manages small projects or parts of larger projects 
(tasks, timelines, outputs, budgets, team members, scope). Conducts professional 
development and technical assistance at state, district, and school levels specifically in 
the areas of school improvement, professional learning communities and collaborative 
practices, and instructional feedback. Participates in state and national conversations on 
education topics, focusing on areas of expertise or related to contract/grant events.  

Professional Experience 
Project Director, Martin Luther King, Jr. Elementary and Kernan Elementary, 
Utica City Schools Transformation Lead Partner, AIR  
(2017–Present) 
Serves as the project director for Lead Partner (AIR) as part of each School’s 
Improvement Grant (SIG). Works in partnership with district and school personnel to 
ensure the school and district are meeting the requirements of the SIG. Provides quarterly 
progress reports to the district including recommendations for continued improvement. 

Project Director, Lynchburg Public Schools Transformation Lead Partner, AIR 
(2014–Present) 
AIR serves as a lead partner supporting the implementation of SIG transformation in two 
elementary schools. As a project leader responsibilities include implementation and 
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capacity-building support for the following focus areas: providing leadership and 
instructional coaching, coordinating AIR content experts to provide professional 
development to include coaching teachers, establishing school data systems and 
monitoring protocols, implementing instructional improvement interventions, convening 
monthly district SIG monitoring meetings, and supervising the AIR on site coordinator. 

Project Director, Pennsylvania Department of Education, Principal Hiring and 
Selection, AIR (2016-2017) 
Leading the AIR team to support better district hiring practices and principal candidate 
selection practices using authentic tasks in Quality School Leadership Identification 
(QSLID). Work includes redesigning QSLID material, providing training to a cadre of 15 
candidate selection staff, and working intensively with several districts to implement 
QSLID.  

Team Member, U. S. Department of Education, State Support Network (SSN), AIR 
(2016-Present) 
Responsibilities include reviewing documents (Equity Plans, SIG, Regional TA Plans and 
RAC reports) and providing summary reports; providing technical assistance support 
with respect to school improvement; facilitating and serving as subject matter expert for 
peer-to-peer exchanges for states, districts and regions; develop peer-to-peer exchange 
sessions to increase participant knowledge and skills in each topic area. 

Team Member, Iowa Department of Education, Implementation Science, AIR 
(2017-present) 
Responsibilities include support for the Division of Learning and Results with duties that 
include the development of training materials, delivery of professional learning, and 
facilitating large and small group activities.  

Team Member, Wallace Foundation, University Principal Preparation Initiative 
(UPPI), AIR (2016-2017) 
Responsibilities include serving as liaison to grantee teams during online and in-person 
Overall and State UPPI PLC meetings; facilitating online and in-person team meetings 
and planning processes; connecting and coordinating PLC activities with UPPI 
exemplary programs and technical assistance providers; facilitating workgroup meeting, 
and developing content for non-grantee virtual PLCs. 

Project Director, Leadership Coach and On-site Coordinator, Norfolk Public 
Schools Transformation Lead Partner, AIR (2013-2016) 
Led AIR’s efforts to support two middle schools, provided direct coaching to the 
principals and leadership team members. Provided planning assistance and coaching for 
English/Language Arts teachers, PLCs and progress monitoring. Provided monthly 
progress reports to the principal, district and state. 
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Team Member, New York State Department of Education, External School 
Curriculum Audits, AIR (2015) 
Responsibilities included reviewing school plans (SCEP, SIG, and SIF) and providing 
summary reports as well as developing research-based recommendation for a final report 
to the school, district, and state. 

On-site Coordinator and Leadership Coach, Alexandria City Public Schools 
Transformation Lead Partner, AIR (2014-2015) 
Served as a conduit between AIR project team members and the school. Managed the 
analysis of data and presentation of progress of data-driven initiatives using varies data 
sources to communicate progress to principal, school leadership team and district team. 
Supported the establishment and facilitation of a school organizational structure, 
leadership meetings, data team meetings, and other school support committees as 
outlined in school improvement grant. Worked directly with Priority School principal and 
leadership teams to enhance their turnaround competencies as they worked to transform 
their school. 

Team Member, Idaho Department of Education, Principal Evaluation 
Implementation, AIR (2014-2016) 
Participated in two years of state, district and school support with duties that included 
designing materials, training principal supervisors and principals, and providing intensive 
support to schools. 

Principal, Hunter B. Andrews PK–8 School, Hampton, Virginia (2010–2013) 
Successfully opened a new, state-of-the-art, PK–8 school. Gained full accreditation 
during first year of school’s existence despite 85 percent free and reduced lunch 
population. Initiated and implemented Professional Learning Communities. Aligned 
master schedule to provide teachers with daily common planning time to support 
implementation of Professional Learning Communities along with job-embedded 
professional development. Initiated and implemented Effective Schoolwide Discipline 
initiative. Conducted 4 ½ and quarterly disaggregation meetings to review each student’s 
performance on assessments, discuss strategies for improving achievement, and develop 
next steps for upcoming weeks. Implemented Science, Technology, Engineering, and 
Mathematics education program for students in Grades 6–8, the first such program for 
middle school students in the district. Successfully implemented the first Hampton City 
Schools middle school German program. Coordinated and implemented first online 
testing initiative for Grades 3–8 in Hampton City Schools. 

Planning Principal, Hampton, Virginia (2008–2010) 
Participated in construction meetings that included members of the construction company 
and various contractors. Participated in meetings with architect and interior designer to 
develop overall design and blend aesthetics with functionality and use of space. Worked 
with central office personnel to obtain curriculum materials and school furnishings. 
Successfully staffed the new school. Established positive working relationship with the 
community, prospective students, and parents by holding meetings on a regular basis and 
sharing ideas and updates. Participated in divisionwide redistricting community meetings. 
Planned and facilitated grade level, department, and other leadership meetings. 
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Established a PTA for the new school. Successfully closed an elementary school and 
opened the new PK–8 school; served as principal at Wythe Elementary School during the 
2009–2010 school year. 

Principal, Cesar Tarrant Elementary School, Hampton, Virginia (2006–2008) 
Successfully turned around a failing school to consistently gain full accreditation despite 
94 percent free and reduced lunch student population. Successfully implemented 
Professional Learning Communities. Developed and implemented school walkabout 
process enabling teachers to observe various grade levels and subject areas executing 
school initiatives. Established Men of V.A.L.O.R. initiative resulting in fewer 
suspensions of African-American males. Developed and planned the implementation of 
assessment data forms and disaggregation meetings resulting in greater accountability 
and increased student achievement. Conducted individual conferences for students in 
Grades 3–5, resulting in greater student accountability and success. 

Principal, Christopher Kraft Elementary School, Hampton, Virginia (2002–2006) 
Implemented “Teachers as Readers” study groups focusing on consistent implementation 
of research-based instructional strategies. Received the local PTA membership award for 
continuous years with PTA membership above 100 percent. Implemented Cooperative 
Learning Teams focused on student achievement. Developed and implemented school’s 
first Instructional Walkthrough as a tool to improved instruction. 
 
Principal, George Wythe Elementary School, Hampton, Virginia (1998–2002) 
Implemented “Success for All” Comprehensive School Reform Model. Implemented 
year-round school. Implemented first school uniform policy in Hampton City Schools. 
Developed and implemented first Saturday Academy in Hampton City Schools, focusing 
on identified skill needs of students, Initiated Foster Grandparent Tutors for students in 
Grades 3–5. Implemented Hampton City Schools’ first AmeriCorp Volunteer Program 
focusing on after-school tutoring. 

Instructional Specialist, George Wythe Elementary School, Hampton, Virginia 
(1996–1998) 
Conducted professional and staff development resulting in the successful implementation 
of the “Success for All” Comprehensive School Reform Model. Worked with staff to set 
quarterly goals to improve student achievement. Facilitated the Family Support Team that 
focused on improving student attendance, student achievement, and family involvement. 
Implemented Man and Me Program to encourage greater male participation in the 
students’ education and provide community involvement. 

Employment History 
2013–Present Senior Consultant, American Institutes for Research 

2010–2013 Principal, Hunter B. Andrews PK-8 School, Hampton City Schools 
2008–2010 Planning Principal, Hampton City Schools  
2006–2008 Principal, Cesar Tarrant Elementary School, Hampton City Schools 
2002–2006 Principal, Christopher Kraft Elementary School, Hampton City 

Schools 
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1998–2002 Principal, George Wythe Elementary School, Hampton City Schools 
1996–1998 Instructional Specialist, George Wythe Elementary School, Hampton 

City Schools 
1988–1996 Teacher, Hampton City Schools 

Professional Affiliations 
Association of Supervision and Curriculum Development 
National Association of Elementary Principals 

Professional Presentations 
Espinoza, A., & Warthan, D. (2017, June). Staffing for Results: Building Effective Skills and 

Competencies. Presented at the Oklahoma State Department of Education’s Moving Up: 
Transitioning into the Principalship meeting, Oklahoma City, OK 

Espinoza, A., & Warthan, D. (2017, September). Driving for Results: Climate and Culture. 
Presented at the Oklahoma State Department of Education’s Moving Up: Transitioning 
into the Principalship meeting, Oklahoma City, OK 

Warthan, D. (2017, June). Growing Leader Practice: Observing Principal-Led Data 
Discussions. Presented at the 2017 National Charter Schools Conference, Washington, 
DC. 

Knights, T., & Warthan, D. (2017, June). Vanderbilt Assessment of Leadership in Education. 
Presented at the National Assistant Principal Conference, Baltimore, MD. 

Warthan, D. (2017, June). Digging Deeper into VAL-Ed: Using VAL-ED to Improve Leadership 
Practice. Presented at the National Assistant Principal Conference, Baltimore, MD> 

Butler, A., & Warthan, D. (2016, October). Preparing for Results: Building Turnaround Skills 
and Competencies. Presented at the Oklahoma State Department of Education’s Moving 
Up: Transitioning into the Principalship meeting, Oklahoma City, OK 

Butler, A., & Warthan, D. (2016, July). Understanding Implementation as a Driver for School 
Improvement. Presented at the Lynchburg City Schools’ Summer Leadership Conference, 
Lynchburg, VA. 

Knights, T., & Warthan, D. (2015, December). Accelerating Leadership: Practical Approaches 
to Planning Leaders’ Learning. Presented at the Learning Forward 2015 Annual 
Conference, National Harbor, MD. 

Knights, T., & Warthan, D. (2015, March). Instructional Leadership: How to Connect the Dots. 
Presented at the Arizona Department of Education Summit IV, Phoenix, AZ. 

Clifford, M., & Warthan, D. (2014, March). Instructional leadership and the Common Core: 
Matching Principal Needs With State/District Supports. National webinar presented for 
the Council of Chief State School Officers. 
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Warthan, D. (2012, January). Collaborative Learning Teams: Improving Teaching and Learning. 
Presented at School Professional Development, Hampton City Schools, Hampton, VA 

Warthan, D. (2010, September). Turning the Corner on School Improvement Grants: What’s on 
the Horizon. Remarks and panel participation at a Capitol Hill forum, Washington, DC. 

Hudson, M., & Warthan, D. (2008, June). The Umbrella for Change: Building professional 
learning communities to increase student learning. Presented at HCS Administrators 
Leadership Academy, Hampton City Schools, Hampton, VA. 

Ashby, C., & Warthan, D. (2008, April). The Power is in You! Presented at the annual meeting of 
the National Association of Elementary School Principals, Nashville, TN. 
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Education 
M.Ed. 1993, The College of William and Mary, Elementary Administration 
B.A. 1987, Christopher Newport University, Elementary Education  

Professional Credentials and Certifications 
Credential in School Turnaround Leadership, University of Virginia, 2006 

Present Position 
Principal Consultant School Turnaround, American Institutes for Research (AIR) 
(2011–Present)  
Work with schools, districts, and states to implement successful turnaround and 
transformation services; leads school turnaround services and project teams in the design 
and development of products and services to support states, districts, and schools in their 
improvement efforts, specifically in the area of school turnaround and transformation; 
and provides consulting to states, districts, and schools for designing, implementing, and 
evaluating school reform initiatives.  

Professional Experience 
Director, State Support Network (May 2016 – present) 
The State Support Network (the Network) is a technical assistance initiative of the U.S. 
Department of Education, Office of State Support, designed to support state and district 
school improvement efforts. The Network brings states, districts, technical assistance 
providers, and experts together to analyze challenges and support schools. As states and 
districts design and implement new school improvement systems, the Network  will 
clarify and confirm needs of states and districts, complement and connect ongoing 
technical assistance efforts, and accelerate providers’ efforts by offering additional 
support. 

Project Leader, Center on Great Teachers and Leaders, Professional Learning 
Module: Coaching Turnaround Leader Actions, AIR (2016–Present)  
Responsibilities include leading a team of technical assistance consultants from multiple 
external partners to develop and publish a Professional Learning Module (PLM) 
providing five hours of material, including hands-on activities, which can be adapted and 
customized to a state or district’s context and needs. The PLM is designed to help state 
and district leaders understand the connection between turnaround leader competencies 
and the actions of successful turnaround principals and leadership teams and to learn 
strategies for coaching and developing turnaround principals and supporting 
implementation of key turnaround leader actions.  
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Lead, School Turnaround Service Line, AIR (2014–2016) 
Coordinates and monitors Turnaround Lead Partner services and teams for elementary, 
middle, and high schools located in various states. Turnaround team is composed of 
leadership coaches, English Language arts and mathematics content coaches, and on-site 
coordinators. Works with districts to develop strategic school improvement plans for 
identified priority schools designed to build capacity and sustainability with the support 
of leadership and content coaches. Monitors services across multiple sites, collecting key 
metrics to ensure that improvement process is continuous and all established team targets 
are met.  

Project Leader, Center on Great Teachers and Leaders, Professional Learning 
Module: Principals Using Teacher Effectiveness Data, AIR (2014–Present) 
Responsibilities include leading a team of technical assistance consultants to develop and 
publish a Professional Learning Module providing five hours of material, including 
hands-on activities, which can be adapted and customized to a state or district’s context 
and needs. Based on the research from Vanderbilt University, this module develops 
school and district leaders’ skills for using educator effectiveness data to meaningfully 
inform professional learning, equitable distribution of teaching talent within schools, and 
strategic development of teacher talent. 

Project Leader, Center on Great Teachers and Leaders, Professional Learning 
Module: Turnaround Leader Competencies, AIR (2014–Present)  
Responsibilities include leading a team of technical assistance consultants from multiple 
external partners to develop and publish a Professional Learning Module (PLMs) 
providing five hours of material, including hands-on activities, which can be adapted and 
customized to a state or district’s context and needs. The PLM is designed to help state 
and district leaders develop an understanding of Turnaround Leader Competencies, 
develop strategic recruitment and selection processes for Turnaround Leaders, as well as 
develop and retain Turnaround Leaders by implementing systemic support.  

Project Leader, Jefferson Houston K–8 School Transformation Lead Partner, 
Alexandria City Public Schools, Alexandria, Virginia, AIR (2013–2014) 
AIR serves as a lead partner supporting the implementation of School Improvement 
Grant (SIG) transformation. Responsibilities include implementation and capacity-building 
support for the following focus areas: providing leadership and instructional coach 
coaching, coordinating AIR content experts to provide professional development to 
include coaching teachers, establishing school data systems and monitoring protocols, 
implementing instructional improvement interventions, convening monthly district SIG 
monitoring meetings, and supervising the AIR on-site coordinator.  

Project Leader, Utica Turnaround Leadership Training and Coaching, Utica, New 
York, AIR (2012–2013) 
Project leader responsibilities included leading an AIR team to develop and provide 
training and support for the Utica School District team to identify clear roles, 
accountabilities, and tools for success. District leaders’ understanding of leadership skills 
and competencies were strengthened in order to drive school improvement for all schools 
and particularly for those schools identified as needing improvement. District-level staff 
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training was developed and provided enhanced proficiency and skill in monitoring the 
implementation of turnaround and improvement strategies and student outcomes.  

Project Leader, East St. Louis High School Transformation Lead Partner, East St. 
Louis, Illinois, AIR (2012–2014) 
AIR serves as a lead partner supporting the implementation of SIG transformation. 
Responsibilities include implementation and capacity-building support for the following 
focus areas: providing leadership coaching, implementing professional learning 
communities, establishing school data systems and monitoring protocols, designing an 
extended learning program, coordinating the design of a teacher evaluation system, 
supporting positive behavioral supports, coordinating alignment efforts with Common 
Core State Standards, implementing instructional improvement interventions, convening 
monthly district SIG monitoring meetings, and supervising the AIR on-site coordinator.  

Project Leader, Buffalo Public Schools, School Leadership Academy, Buffalo, New 
York, AIR (2012) 
Responsibilities included developing and providing training for the development of a 
focused and functional leadership team in five elementary, middle, and high schools, 
including defining clear roles, accountabilities, and tools for success through training and 
leadership coaching. Building leadership teams were trained in creating and monitoring 
implementation plans for school improvement or turnaround initiatives (depending on 
current status); executing and documenting quick wins at the school level; developing a 
communication plan for effective engagement with stakeholders; and determining 
midyear course corrections.  

At the school level, AIR supported the development of a focused and functional 
leadership team in 13 elementary, middle, and high schools, including defining clear 
roles, accountabilities, and tools for success through training and leadership coaching. 
Building leadership teams were trained in creating and monitoring implementation plans 
for school improvement or turnaround initiatives (depending on current status); executing 
and documenting quick wins at the school level; developing a communication plan for 
effective engagement with stakeholders; and determining midyear course corrections.  

Project Leader, East St. Louis School District, SIG Support Grant Application 
Writing and Technical Assistance, East St. Louis, Illinois, AIR (2012)  
Illinois State Board of Education identified high schools that were among the lowest five 
percent performing schools in the state to apply for 1003g School Improvement Funds. 
The East St. Louis Public School District provided support to a high school team to 
conduct a needs assessment and technical support for writing the grant application. 
Responsibilities included managing a team to conduct and coordinate the various aspects 
of the needs assessment for the schools, organizing key stakeholder groups within the 
district, providing training to school teams on action planning and the grant-writing 
process, and providing technical assistance for grant writing. East St. Louis School 
District was awarded funding and the grant application was recognized as being an 
exemplar for other districts applying for SIG funds.  
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Project Leader, Hazelwood School District, SIG Support Grant Application Writing 
and Technical Assistance, Missouri, AIR (2011) 
Hazelwood School District identified three schools that were among the lowest five 
percent performing schools in the state to apply for 1003g School Improvement Funds. 
The school district provided support to school teams to conduct a needs assessment and 
technical support for writing the grant application. Responsibilities included managing a 
team to conduct and coordinate the various aspects of the needs assessment for the 
schools, organizing key stakeholder groups within the district, providing training to 
school teams on action planning and the grant-writing process, and providing technical 
assistance for grant writing. Hazelwood School District was awarded funding for each 
school that applied and for the district.  

School Turnaround Coaching, Hazelwood School District, East Middle School, St. 
Louis, Missouri, AIR (2010–2013) 
Consultation provides principal coaching, School Leadership Team coaching, analysis of 
school data and advisement to School Leadership Team on next steps, support in 
establishing and facilitating school organizational structure, leadership meetings, data 
team meetings and other school support committees as outlined in the SIG, and support in 
curriculum revision, mapping, and pacing guide development.  

Senior Consultant School Turnaround, Learning Point Associates (2010) 
Learning Point Associates merged with AIR on August 1, 2010. 
See similar responsibilities above as continued within new organizational structure.  

Project Leader, Missouri Department of Elementary and Secondary Education, 
Missouri Needs Assessment and Grant Application Technical Assistance, Learning 
Point Associates (July 2010) 
Missouri Department of Elementary and Secondary Education (DESE) identified schools 
that met the criteria of the lowest five percent performing schools in the state to apply for 
1003g School Improvement Funds. DESE provided funding to schools to conduct a 
comprehensive needs assessment and technical support for writing the grant application. 
Responsibilities included managing a team to conduct and coordinate the various aspects 
of the needs assessment for the school, organizing key stakeholder groups within the 
district, conducting the co-interpretation process, and providing technical assistance for 
grant writing. Hazelwood East Middle School was awarded the second-largest grant in 
the state for a total of $5.3 million.  

Senior Consultant, TeachFirst, Seattle, Washington (2007–2010) 
Developed district-specific implementation plans for TeachFirst professional learning 
communities model with metrics and outcome targets working with Central Office-
designated personnel; delivered training sessions for all levels of implementation of 
TeachFirst professional learning communities (PLCs) model to district school team; 
partnered with Content Development Team to write training curriculum; provided 
consulting services for more than 35 school teams to support implementation of PLCs 
model, identify potential teacher leaders to form instructional leadership teams, identify 
and prioritize student learning needs based on analyzing student data, identify TeachFirst 
resources to enhance teacher professional development needs, and problem solve 
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potential implementation issues; and conducted quarterly implementation progress 
analysis meetings with school district implementation leaders. 

Senior Consultant, School Turnaround, Rensselaerville, New York (2006–2007) 
Provided executive coaching to seven elementary principals; coaching for one of these 
principals resulted in Florida Comprehensive Assessment Test student achievement 
scores that changed an elementary school in Polk County from an F school to an A 
school. Managed three-member specialist team to serve large central Florida school 
district consisting of 11 elementary and three middle schools; coordinated and hosted 
quarterly Web conferences for participating principals from four different states; 
conducted marketing campaign in Florida, resulting in adding 16 schools to full program 
and 11 schools to readiness program; trained school teams in effective turnaround school 
strategies; and facilitated midyear and final assessment conferences for participating 
principals and school teams. 

Principal, Berkeley Elementary School, Spotsylvania, Virginia (2004–2006) 
Principal while participating in Virginia School Turnaround Specialist program created 
by Governor Mark Warner. Raised third-grade reading scores in one year from 33 percent 
passing to 60 percent passing the Virginia Standards of Learning Assessment; raised 
fifth-grade mathematics scores from a three-year low of 45 percent passing to 72 percent 
passing the Virginia Standards of Learning Assessment; earned full accreditation and met 
all No Child Left Behind (NCLB) requirements for two consecutive years; implemented 
portfolio-based district teacher evaluation system, with a focus on supporting teachers’ 
professional growth goals; and provided staff development to teachers on using data to 
make data-informed instructional decisions, creating effective guided reading lessons, 
creating effective lesson plans, implementing classroom instructional strategies, and 
creating effective mathematics lessons using manipulatives. 

Principal, Rawls Byrd Elementary School, Williamsburg, Virginia (2003–2004) 
Closed significant achievement gap in reading and mathematics between Caucasian and 
African-American students in one year, increasing African-American students’ scores by 
at least 20 points on state reading test; coordinated development of grade-level 
curriculum mapping and pacing guide for all content areas; aligned resources to provide 
additional intervention time for target students; and implemented PLCs to create culture 
of working and learning together across a large campus.  

Principal, John Tyler Elementary School, Hampton, Virginia (1999–2003) 
Turned school around in one year, moving from school in improvement warning status to 
fully accredited meeting all state academic mandates status; maintained full accreditation 
and met all requirements for NCLB yearly; cited as second-most effective elementary 
school in Virginia for closing literacy readiness gap in Kindergarten students in one year, 
based on Phonological Awareness Screening Scores; aligned master schedule to provide 
teachers with daily common planning time to support implementation of PLCs along with 
job-embedded staff development at least once weekly; and conducted quarterly 
assessment sharing meetings to review each student’s performance on benchmark tests, 
discuss methods and strategies for improving achievement, and develop schoolwide focus 
for upcoming nine weeks. 



Lead Turnaround Partner 

 AMERICAN INSTITUTES FOR RESEARCH | AIR.ORG J-12 

Use or disclosure of data contained on this sheet is subject to the restriction on the cover of this proposal.  
 

Employment History 
2011–Present Senior Consultant School Turnaround, AIR 

2010 Senior Consultant School Turnaround, Learning Point Associates 
2007–2010 Senior Consultant, TeachFirst 
2006–2007 Senior Consultant, School Turnaround 
2004–2006 Principal, Berkeley Elementary School 
2003–2004 Principal, Rawls Byrd Elementary School 
1999–2003 Principal, John Tyler Elementary School 

Professional Affiliations 
National Association of Elementary Principals, 2010 
National Association of Secondary Principals, 2010 
Association for Supervision and Curriculum Development, 2010 

Publications 
Barbour, C, Butler, A., & Le Floch, K. (2017). Everything But the Kitchen Sink: How an 

Abundance of Concurrent Efforts Thwarts School Improvement. In Meyers, C. & 
Darwin, M. (Eds.), Enduring Myths That Inhibit School Turnaround. (pp. 95-110). 
Charlotte, North Carolina: Information Age Publishing 

Barbour, C., Meyer, C., & Shively, J. (2012, November). Turnaround implementation 
continuum. Washington, DC: American Institutes for Research. 

Hassel, E., Hassel, B., Arkin, M., Kowal, J., & Steiner, L. (2010, June). School restructuring: 
What works when: A guide for educational leaders (3rd ed.). Naperville, IL: Learning 
Point Associates. 

Hassel, B., & Steiner, L. (2010). Guide to working with external partners: Partnership to 
improve teaching and learning (2nd ed.). Naperville, IL: Learning Point Associates. 

Professional Presentations 
Barbour, C. (2016, February). Turnaround Leadership Development. Presentation given at West 

Comprehensive Center, REL West, and Center for Great Teachers and Leaders: Educator 
Effectiveness: What’s Ahead? Scottsdale, Arizona.  

Barbour, C. (2016, April). Principals Using Teacher Effectiveness Data to Make Key Workforce 
Decisions. Training conducted for West Comprehensive Center, REL West, Center for 
Great Teachers and Leaders. Scottsdale, Arizona. 

Barbour, C. (2016, April). Working with Schools Leaders to Implement Your I3 Project. Webinar 
presented for School Climate/Social Emotional Learning and the Teacher and Leadership 
Effectiveness Communities.  

Barbour, C. (2016, May). Human Talent Management. Presentation given at Project Elevate 
Conference for Arizona Department of Education. Scottsdale, Arizona 
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Barbour, C. (2016, May). Teaching Conditions. Presentation given at Project Elevate Conference 
for Arizona Department of Education. Scottsdale, Arizona 

Barbour, C. (2016, July). Teaching Conditions. Presentation given at Talent for Turnaround 
Conference hosted by West Comprehensive Center and Center for Great Teachers and 
Leaders. Houston, Texas.  

Barbour, C., & Cannata, M. (2015, March). Principals use of teacher effectiveness data for talent 
management decisions. Presentation given at West Comprehensive Center: Measuring 
Educator Effectiveness: Data-Driven Talent Management for Continuous Improvement, 
Salt Lake City, UT.  

Barbour, C. (2015, March). Five Key Foundational Pillars for Building an Effective Coaching 
Model. Presentation given at Summit VI: Designing Comprehensive Evaluation Systems: 
Leading the Design and Implementation of a Comprehensive System To Improve 
Teaching and Learning, Scottsdale, AZ. 

Barbour, C. (2015, February). Recruitment and retention of turnaround leaders. Presentation 
given at Council of Chief State School Officers/Center on Great Teachers and Leaders 
Topical Meeting on Equitable Access to Excellent Teachers and Leaders, San Diego, CA. 

Barbour, C., & Sherrat, E. (2015, February). Transforming professional learning through the use 
of educator evaluation Data. Presentation given at National Title One Conference, Salt 
Lake City, UT. 

Barbour, C., Norris, D., O’Day, J., Wohlstetter, P., & Carlson Le Floch, K. (2014, April). 
Persistent challenges in turning around persistent low performance. Moderated panel at 
the annual meeting of the American Educational Research Association, Philadelphia, PA. 

Barbour, C. (2014, March). Increasing reading achievement through instructional coaching. 
Presentation given at Virginia State Reading Association 47th Annual Conference, 
Roanoke, VA. 

 Barbour, C., & LeFloch, K. (2013, December). Grounding research and practice: What works 
in turning around low-performing schools. Presentation given at National Conference of 
State Legislatures: Turning Around Low-Performing Schools: A State Legislative 
Perspective Conference, Washington, DC.  

Barbour, C. (2010, October). Five pillars of implementing an effective instructional coaching 
model. Presentation given at Ohio Race to the Top Conference hosted by the Ohio 
Department of Education, Columbus, Ohio. 

Barbour, C. J. (2009, December). Turning around school literacy: The Berkeley Elementary 
story. Presentation given at Leading for Literacy 2009 Administrators Institute, hosted by 
Lesley University Center for Reading Recovery and Literacy Collaborative, Providence, 
Rhode Island.  
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Education 
Master’s 2003, DePaul University, Curriculum Studies 
Bachelor of Arts 1998, UC Riverside, English 

Professional Credentials and Certifications 
Coaching Leaders to Attain Student Success, New Teacher Center, 2013 
Critical Friends Group, National School Reform Faculty, 2014 
Reading Apprenticeship, WestEd, 2014 
Quality Teaching for English Language Learners (QTEL), WestEd, 2014 
Teacher Evaluator, Illinois State Board of Education, 2015 
Classroom Assessment Scoring System (CLASS) Observer, Teachstone, 2016 

Honors and Awards 
Multicultural Urban Educator Award, DePaul School of Education, 2002 

Present Position 
Senior Transformation Consultant, American Institutes for Research (AIR) (2015–
Present) 
Provide technical assistance at state, district, and school levels focused on school 
improvement and reform. Work closely with district leaders, Principal, Assistant 
Principals, and teacher leaders to implement and sustain research-based school 
improvement systems, processes, and practices. Provide ongoing training, professional 
development, and coaching support to teacher leaders to improve classroom instruction.  

Professional Experience 

Team Member, U. S. Department of Education, State Support Network (SSN), AIR 
(2017-Present) 
Provide technical assistance support with respect to school improvement. Facilitate peer-
to-peer exchanges for states. Coordinate and develop peer-to-peer exchange sessions to 
increase participant knowledge and skills in each topic areas related to development and 
implementation of Every Student Succeeds Act (ESSA) plans. 

Needs Assessment Facilitator, State Support Network (SSN), AIR (2017-Present) 
Provide technical assistance support with respect to comprehensive needs assessments for 
states. Develop and facilitate virtual and in-person sessions to build participant 
knowledge and skills in planning and executing a streamlined needs assessment process 
for identifying school improvement priorities. 
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Individual Technical Assistance (ITA) Provider and Subject Matter Expert (SME), 
State Support Network (SSN), AIR (2017-Present) 
Provide technical assistance support to individual states with respect to school 
improvement, needs assessments, and tool development. Sample projects include 
developing recommendations for the Massachusetts Department of Education High 
School Turnaround Rubric and assisting the California Department of Education with 
developing a literacy needs assessment.  

Leadership Coach and TA Provider, Illinois Center for School Improvement, AIR 
(2017–Present)  
Provide leadership coaching to Principals and Assistant Principals in Chicago Public 
Schools. Assist with the development and execution of instructional initiatives by 
building the capacity of leadership teams including grade level teams, instructional 
leadership teams, and professional learning communities.  

Onsite Coordinator, AIR (2015-17) 
Onsite Coordinator at a comprehensive turnaround high school in Illinois, Responsible 
for supporting and monitoring key SIG-related initiatives targeted at increasing student 
achievement in reading and math, including professional learning communities, 
instructional leadership team development, curriculum and instruction, data analysis, and 
other activities as determined collaboratively with school and district leadership. 

School Development Specialist, Network for College Success, University of Chicago 
(2013–2015) 
Develop and implement programs that contribute to school improvement in turnaround 
secondary schools in Chicago Public Schools. Research and develop curriculum, models, 
and best practices in the field of education to increase academic achievement and 
postsecondary enrollment and success. Primary focus areas include school-wide literacy 
initiatives and EL program structure and support. Participate in the school planning 
processes including needs assessments, goal setting, strategic planning, and determine 
strategies for curriculum selection and professional development. Coach individual 
teachers and school leaders through individual and programmatic goals. Assess and 
document the impact of professional development and technical assistance and make 
improvements to programs when necessary. Coordinate cross-school collaboratives to 
share best practices, discuss problems of practice, and share challenges and successes 
with school improvement efforts.  
 
Implementation Coordinator (domestic & international), Assessment in Higher 
Education, LiveText (2011–2013) 
Work with executive level administrators in higher education to determine the student 
assessment tools and resources required to effectively measure students’ progress towards 
gaining the necessary skills to graduate and thrive in a 21st century labor market. Manage 
a caseload of over 80 institutions, serving as the primary point of contact for faculty, 
staff, and administrator trainings- on-site and online. Provide guidance on assessment 
planning and implementation, creating and distributing key assessment instruments, 
generating and translating assessment reports, and creating an online Exhibit Center for 
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national and regional accreditation agencies. Primary point of contact for all current and 
promising clients in Latin America. 

Grant and Curriculum Specialist, Office of Educational Partnerships, Rio Hondo 
Community College (2011–2013) 
Primary curriculum developer for the Office of Educational Partnerships, the center 
operating and managing the grant funded services for middle school and high school 
feeder schools. Develop effective programming, curriculum, and training modules to 
ensure service deliverers are equipped to deliver high quality and impactful services. 
Develop marketing and communication materials distributed to funders, board members, 
business partners, and school administrators. Responsible for leveraging partnerships 
with a multitude of organizations, public and private. 

Founder & Consultant, Success in Education (2008–2012) 
Consulting company focused on helping districts, institutions, programs, and non-profits 
improve academic achievement and college-going rates for low-income and 
underrepresented students. Specialized in data-driven inquiry and reform. 

Clients Included: 

California Department of Education, Partnership for Los Angeles Schools, Los Angeles 
Urban League, College Summit, Fulfillment Fund, University of California, Irvine Center 
for Education Partnerships, Alliance for Regional Collaboration to Heighten Educational 
Success (ARCHES). 

Director of Curriculum and Educational Services, Fulfillment Fund (2005–2008) 
Assist Program Directors in the development and implementation of high-quality 
programs, processes and tools, to effectively serve and support comprehensive high 
schools is Los Angeles Unified School District. Co-author of a four-year (9-12th grade) 
classroom-based College Access Curriculum, and a comprehensive evaluation plan with 
grade-level assessments intended to measure students’ college readiness pre- and post- 
services. Responsible for aligning the organization's core services including classroom-
based instruction, mentoring, and college counseling, to this newly developed curriculum 
and oversee ongoing design and evaluation. 

Provide overall management and supervision of 6 + staff including College Counselors, 
Curriculum Assessment Specialist, and Program Events team. Serve as one of the 
principal spokespersons for the organization and promote the mission through 
participation in related civic, social and educational activities on local and national levels. 
Translate the goals of the organization and latest research into action plans that affect 
policy and practice around college access at the local and district levels. Oversee the 
program evaluation model, articulating clear and measurable goals and objectives. 
Establish and maintain active relationships with schools, colleges, government agencies 
and community-based organizations. Develop and monitor program budgets and work 
with Development to raise funds in support of the College Access Program. 
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Associate Director of College Pathways, Fulfillment (2003–2005) 
Assist the director of a classroom-based, college access program, supporting underserved 
schools and communities is Los Angeles. Assist with program and curriculum 
development. Hire, train, and supervise Program Coordinators working within 7 different 
Los Angeles Unified Public Schools totaling 2000 high school students. Create and 
implement a comprehensive professional development plan, including but not limited to, 
access to higher education, A-G requirements, role of the school and college counselor, 
parent education, immigration issues, case management, educational policy, college 
admissions, career counseling, strategic and meaningful outreach, etc. Communicate 
regularly with teachers and school administrators regarding program needs and activities 
to ensure efficient on-site operation of program. Work closely with development and 
finance staff to track current and future grants, assist with reporting and evaluation, and 
yearly budget preparation. Principal Manager of Education Edge database related to 
outcomes reporting. Maintain and expand partnerships with community organizations, 
companies, and institutions of higher education. 

Employment History 
2015–Present Senior Transformation Consultant, AIR 

2013–2015 School Development Specialist, University of Chicago 
2011–2013 Implementation Coordinator, LiveText 
2008–2011 Curriculum Specialist, Rio Hondo Community College 
2008–2012 Founder, Success in Education Consulting 
2005–2008 Director of Curriculum and Educational Services, Fulfillment Fund 
2003–2005 Associate Director of College Pathways, Fulfillment Fund 
2002–2003 
2001-2002 
1998-2001 

Admissions Counselor, McKendree College 
Reading & Spanish Teacher, Young Women’s Leadership Charter  
English & Reading Teacher, Association House of Chicago Charter 
 

Professional Affiliations 
Learning Forward 
College Board 
Association for Supervision and Curriculum Development 
International Literacy Association 
Illinois Reading Council 
National Education Association 
National Council of Teachers of English 

Professional Presentations 
Espinoza, A., & Warthan, D. (2017, June). Staffing for Results: Building Effective Skills and 

Competencies. Presented at the Oklahoma State Department of Education’s Moving Up: 
Transitioning into the Principalship meeting, Oklahoma City, OK 
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Espinoza, A., & Warthan, D. (2017, September). Driving for Results: Climate and Culture. 
Presented at the Oklahoma State Department of Education’s Moving Up: Transitioning 
into the Principalship meeting, Oklahoma City, OK 

Espinoza, A. (2009, July). Putting Data in the Hands of Students, Parents, and Communities: 
Monitoring College Eligibility Early, Often, and Intentionally. Presented at College 
Summit Institute: Igniting a College-Going Culture/College Summit, Las Vegas, Nevada. 

Espinoza, A. (2008, November). Increasing Access and Equity for Students of Color. Presented 
at College Board Forum, Houston, Texas. 

Espinoza, A. (2008, May). Increasing Latino Students’ College Eligibility and College-Going 
Rates through Data. Presented at College Board Prepárate: Educating Latinos for the 
Future of America, Chicago, IL. 

Espinoza, A. (2007, October). A Partnership Approach to Increase the Academic Achievement of 
Latinos. Presented at The Tomás Rivera Policy Institute (TRPI) 4th Annual Education 
Conference, Long Beach, CA. 

Espinoza, A. (2006, November). Increasing Retention and College Access Among 
Underrepresented Students: Building Resilience Through Innovative Partnerships, 
Programs and Services. Presented at National College Access Network Conference, 
Orlando, FL. 
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Education 
Post-Baccalaureate 2002, University of Wisconsin-Milwaukee, Early Childhood-

Education 
Bachelor of Science 1981, Marquette University, Business 

Certifications 
CLASS Observation  Secondary 
CLASS Observation Pre-K 
YPQA External Assessor 

Present Position 
Educational Consultant, American Institutes for Research 
Supports multiple AIR projects through the roles of Interviewer, Focus Group Facilitator, 
Training Facilitator, Afterschool and Community Program Consultant, CLASS Observer, 
Data Analyst and Report Writer. 

Professional Experience-American Institutes for Research 

Educational Consultant, Department of Youth and Community Development 
(DYCD), American Institutes for Research (present) Lead facilitator for workshops 
with afterschool and community programs in New York City. Workshops focus on 
recruitment, retention and programming with an emphasis on program improvement. 
Also provides one on one consultations with high needs programs to support program 
improvement efforts. 

Educational Consultant, School’s Out New York City (SONYC), American 
Institutes for Research (present) Conducts interviews and focus groups with key 
afterschool staff and day school administrators. Observed afterschool programming to 
gather information for an in-depth case study of SONYC afterschool practices and 
currently observes programming to study SONYC’s leadership initiative.  

Research Associate, YMCA of the USA (Y-USA), American Institutes for Research 
(2016) Studied YMCAs with high-end character development practices. Created 
protocols for in-person interviews and observations. Synthesized data and conducted a 
modified co-interpretation process with Y-USA staff to review data and identify key 
youth character elements. Provided recommendations on the scalability of the elements to 
other YMCAs across the network.  
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Research Associate, New York City School Renewal Assessment (SRA), American 
Institutes for Research (2015) Conducted classroom observations with the CLASS tool 
and interviewed school level staff. Information was aggregated and presented to 
individual schools for review to aid in the school improvement process.  

Research Associate, Chicago Public Schools Network Needs Assessment (NNA), 
American Institutes for Research (2014) Conducted interviews with Network staffs and 
school level administrators to assess the types and levels of support provided within the 
new Network structure. Analyzed interviews to create NNA summaries by Network. 

Research Associate, New York City Core Curriculum Evaluation, American 
Institutes for Research (2014) Conducted site visit observations and focus groups to 
assess Common Core implementation and supports provided to the teachers as they 
transitioned to the new standards. 

Research Associate, Chicago Public Schools Community Schools Initiative, 
American Institutes for Research (2013-2014) Supported individual site coaches with 
their role in the Chicago Public Schools Community School Initiative. Provided 
resources, feedback and guidance on the self-assessment process as well as the creation 
of action plan goals and their implementation. 

Research Associate, Center for School Improvement, District Needs Assessment 
(DNA), American Institutes for Research (2014) Worked with the DNA writing team 
to create reports based on interviews with administrators and teachers that were working 
in priority districts and schools throughout the state of Illinois. Independently analyzed 
data and wrote 8 school reports based on approximately 100 interviews. 

Research Associate, Massachusetts Frameworks, Common Core Evaluation, 
American Institutes for Research (2014) Synthesized and analyzed information from 
15 Massachusetts school staff interviews regarding implementation of the Common Core 
standards.  

Research Associate, Center for School Improvement, Illinois Statewide Systems of 
Support (SSOS), American Institutes for Research (2013) Traveled throughout the 
state of Illinois to conduct interviews with Regional and District Superintendents, 
Principals, and SSOS Coaches. Conducted approximately 40 interviews. Assisted with 
the synthesization of information by region.  

Professional Experience-Independent Consultant 

WASCIP (Wisconsin Afterschool Continuing Improvement Process) Self-
Assessment Trainer (2013) Facilitated two statewide training sessions on the WASCIP 
self-assessment process. Reviewed the WASCIP rubric, S.M.A.R.T goals, action 
planning tools and resources needed to complete the process.  

Site Monitor, WI Department of Instruction (DPI) (2013-2014) Aided Wisconsin DPI 
employees with the monitoring of 21 Century CLC afterschool programs across the state. 
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Academic Coordinator Coach, Milwaukee Public Schools, (2010-2014) Coached high 
needs afterschool programs in the area of academic enrichment. Presented to 50+ 
Academic Coordinators on academic enrichment at bi-monthly meetings. Focused on 
defining academic enrichment, intentionality of programming, and connections with the 
day school staff. Also facilitated group trainings.  
Afterschool Coach, Cooperative Educational Service Agency #1 (CESA #1), The 
Impact of Coaching and Self-Assessment on Afterschool Program Quality, 
Independent Consultant (2009-2010) 
Worked with 4 Kenosha Unified School District afterschool programs. Facilitated a 
program review with all 4 sites utilizing the WASCIP (Wisconsin Afterschool 
Continuing Improvement Process) self-assessment protocol. Identified low performing 
areas, and created action plans with each site. Provided resources and guidance as the 
sites worked to improve the quality of their programming.  

Employment History 
  

         2011–Present Educational Consultant, American Institutes for Research  
               2005–2010 Site Visitor, Learning Point Associates  

2009-2014 Afterschool Consultant, Independent Contractor  
2002–2009 Educator, Whitefish Bay School District 
1982–1992 HR, Training, and Manager, Marshall Fields 

Professional Affiliations 
Association of American Educators 
National Afterschool Association (NAA) 
Marquette Alumni Professionals 
Milwaukee Business Professionals 
Milwaukee Women’s Networking Group 

Professional Presentations 

Levings, J. (2017, April). Social and Emotional Learning Opportunities Presented at the 
2017 Illinois Afterschool Spring Conference, Naperville, Il 

Levings, J. (2016, May). Embedding Academic Enrichment Activities in Your Afterschool 
and Expanded Learning Program Presented at the 2016 Illinois Afterschool Spring 
Conference, Springfield, Il 

Levings, J. (2015, May). Structuring Activities for Skill Building and Academic 
Enrichment Presented at the 2015 Illinois Afterschool Network Spring Conference, 
Naperville, Il 

Levings, J. (2014, November). Setting the Standard: Individualized Learning and Skill 
Development Beyond the Bell Presented at the 2014 Community Schools Forum, 
Naperville, Il 
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Levings, J. (2014, June). Summer Academic Enrichment. Presented at the Milwaukee 
Public Schools’ Recreation Department Summer Kick-Off, Milwaukee, WI. 

Levings, J. (2014, March). Assessing Afterschool Programming. Presented at the 
Milwaukee Public Schools’ Recreation Department city wide Academic Coordinators 
meeting, Milwaukee, WI. 

Levings, J. (2014, February). Increasing Family Involvement in the Afterschool Setting. 
Presented at the Milwaukee Public Schools’ Recreation Department city wide Academic 
Coordinators meeting, Milwaukee, WI. 

Levings, J. (2013, November). WASCIP Self-Assessment. Presented at two state wide 
meetings for 21st Century Community Learning Centers’ Site Directors. 

Levings, J. (2012, November). What is Academic Enrichment? Presented at the 
Milwaukee Public Schools’ Recreation Department city wide Academic Coordinators 
meeting, Milwaukee, WI. 

Levings, J. (2013, January). Intentionality of Academic Enrichment with the Day School. 
Presented at the Milwaukee Public Schools’ Recreation Department city wide Academic 
Coordinators meeting, Milwaukee, WI. 

Levings, J. (2013, March). Train the Trainer Session on Academic Enrichment. Presented 
at the Milwaukee Public Schools’ Recreation Department city wide Academic 
Coordinators meeting, Milwaukee, WI. 

Levings, J. (2013, May). Assessing Students in the Afterschool Environment. Presented at 
the Milwaukee Public Schools’ Recreation Department city wide Academic Coordinators 
meeting, Milwaukee, WI. 

Levings, J. (2013, May). Summer Academic Enrichment and the Achievement Gap. 
Presented at the Milwaukee Public Schools’ Summer Recreation Kick-Off, Milwaukee, 
WI. 
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Education 
Ph.D. 2010, University of Wisconsin-Madison, Curriculum and Instruction 
M.S. 2001, University of Wisconsin-Madison, Curriculum and Instruction 
B.A. 1992, University of California-San Diego, Sociology 

Professional Credentials and Certifications 
Multiple Subjects Teaching Credential Humboldt State University, 1994 

Present Position 
Researcher, American Institutes for Research (AIR) (2014–Present) 
Utilizes qualitative methods to respond to research and evaluation questions in learning 
environments. Leads the development of research plans, interview protocols and survey 
designs. Performs data collection through interviews, document reviews, and survey 
administration. Analyzes data in response to project questions. Writes reports for multiple 
audiences.  

Professional Experience 
Evaluation Co-Lead, Bill and Melinda Gates Foundation, External Evaluation of 
the Channel Partner Initiative, AIR (2017-present) 
Channel Partners facilitate the implementation of integrated, evidence-based policies and 
practices among college and universities with the ultimate goal of improving secondary 
outcomes. The three-year evaluation is both formative—to identify successful Channel 
Partner strategies and areas for improvement to support continuous improvement—and 
summative—to assess the effectiveness of Channel Partners in working with colleges and 
universities. 

Researcher, Hawaii P-20 Partnerships for Education, External Evaluation of the 
Early College High School (ECHS) Program, AIR (2016–present) 
This is a two-year mixed-methods quasi-experimental evaluation to examine the impact 
of the ECHS program on the academic achievement and post-secondary outcomes of 
participating high school students and the college-going culture of their schools. 
Responsibilities include interviews with high school and college partners, culminating in 
individual profile reports for each of 18 schools and a final, program wide analysis of 
differences in program implementation and outcomes.  

Researcher, State Support Network Needs Assessment, AIR (2016) 
AIR will operate the State Support Network (SSN), a US Department of Education-
funded technical assistance initiative designed to support states and districts. To inform 
its work, the SSN conducted a collaborative needs assessment of the systems and 
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structures in place in states, school districts, and communities to facilitate district and 
school improvement. Responsibilities included interviews with state education agency 
and district staff, focus groups with technical assistance providers and staff from 
membership organization and culminated in research reports for use in a participatory 
data review process. 

Researcher, Illinois Pathways Initiative, Illinois State Board of Education (ISBE), 
AIR (2015) 
This project evaluated the impact of Race to the Top grants on outcomes from agencies 
who support P-20 career pathway programs statewide. Responsibilities included data 
collection through interviews and survey administration, data analysis and report writing.  

Internal Evaluator, Midwest Comprehensive Center, U.S. Department of Education, 
AIR (2015–Present) 
The Midwest Comprehensive Center one of 14 federally funded regional technical 
assistance centers tasked with building the capacity of state education agencies to support 
district and school improvement. The internal evaluation focuses on the quality, 
relevance, and usefulness of the centers’ technical assistance to state clients as well as 
gains in state capacity as a result of the assistance and their potential for sustainability. 
Responsibilities include hosting regular meetings to information regarding current project 
work, providing research and evaluation support for state project teams, and liaising with 
center staff as well as external evaluators to ensure timely and comprehensive evaluation 
services. 

Researcher, Network Needs Assessment, Chicago Public Schools (CPS), AIR (2015) 
This project examines the system of support CPS provides to the schools through the 
Office of Network Support with particular attention to the district’s lowest-performing 
schools. The needs assessment focuses on supports from CPS to the networks and from 
the networks to schools. The outcomes are a series of key findings that, if addressed, will 
support CPS and the networks’ ability to deliver quality services to all schools and drive 
improvement across the lowest-performing schools in all networks. Responsibilities 
included conducting approximately 15 interviews with district personnel and 
incorporating interview data in reports.  

Researcher, District Needs Assessment, Illinois State Board of Education, AIR 
(2014) 
This project involved comprehensive needs assessments in 26 of the state’s lowest-
performing districts. Collecting both quantitative and qualitative data, the needs 
assessments identified strengths and challenges within and across districts, examined 
district-level structures and supports impacting teaching and learning, and utilized results 
to refine supports from the state and district improvement plans. Responsibilities included 
conducting interviews in approximately 12 districts with principals, curriculum directors 
and teachers, analyzing interview data, assuring quality in document review results, 
incorporating interview and document review data in reports.  
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Researcher, Massachusetts Department of Elementary and Secondary Education, 
Study on Assessment Practices in Districts, AIR (2014–2015) 
The Massachusetts Curriculum Frameworks for English language arts and mathematics 
were adopted statewide in 2011, and districts began implementing them in school year 
2011–12. The evaluation was an in-depth study that identified and described what key 
factors supporting implementation of the frameworks looked like at the district, school, 
and classroom levels. The overall approach was highly qualitative with mixed methods 
including interviews, observations, and reviews of extant data. Responsibilities included: 
contributing to the research design, protocols and coding tools; performing interviews 
and analysis; and writing final reports.  

Internal Evaluator, The Illinois Center for School Improvement, Illinois State 
Board of Education, AIR (2012–2016) 
As part of the state’s Race to the Top initiatives, the Illinois Center for School 
Improvement was created to provide high-quality, coordinated, and consistent support to 
the Illinois Statewide System of Support to ensure that districts and schools receive 
expert, timely, and relevant assistance to increase district-level capacity and improve 
student outcomes and opportunities. Responsibilities of the internal evaluation team were 
to collect and analyze information gathered from key stakeholders and extant data 
sources to identify the strengths and gaps of the services and supports provided to inform 
continuous improvement.  

Employment History 
2015–Present Researcher, American Institutes for Research 

1995–2014 Research Contractor, Clients included: AIR, Abt Associates, Imagen 
Multimedia, Illinois Network of Child Care Resource and Referral 
Agencies, Global Scholar 

2011–2014 Curriculum Consultant, Otthonnapkӧzik KFT (Hungary) 
2005–2006 Curriculum Designer/Project Lead, Illinois Network of Child Care 

Resource and Referral Agencies 
2002–2004 Graduate Researcher, Wisconsin Center for Education Research 
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Education 
M.S.  2011, Fordham University, Graduate School of Education, Adult 

Education and Human Resource Development  
B.A.  2005, Albion College, Speech Communication (Cum Laude) 

Professional Credentials and Certifications  
Certificate 2015, Certified Project Management Professional (PMP) 

Present Position 
Senior Technical Assistance Consultant, American Institutes for Research (AIR) 
(2016–Present)  
Experience in proposal development, adult learning development and facilitation, 
electronic and print media communication materials, product dissemination, client 
services, and project management. Serves as one of the program leads for the 
Collaborative Needs Assessment service line through which she has facilitated and 
managed AIR’s Co-InterpretationSM process since 2007. Has served on the development 
team for creating internal services, methodologies, and procedures and for developing the 
related guidance and implementation tools. 

Professional Experience 
Project Lead, Iowa Implementation Science, Midwest Comprehensive Center  
(2017-2018) 
Support the Iowa Department of Education (DE) with the expansion of implementation 
science across the agency aligned with agency efforts embedding multi-tiered system of 
support (MTSS) in Differentiated Accountability (DA) within the states Every Student 
Succeeds Act plan. Husby-Slater provides project leadership and expertise to deliver 
facilitation and materials to the Division of Learning and Results that enables agency 
staff to demonstrate an increased understanding of implementation science through (1) 
the quality and consistency of staff developed project proposals, and (2) efficiency and 
effectiveness of internal meetings. 

Deputy Project Director, Battle Creek Transformation Evaluation (2017-2018) 
Assist in project management and formative assessment of the evaluation of the Battle 
Creek Public Schools Transformation grant. The Battle Creek Public Schools 
transformation is a $51 million grant from the W.K. Kellogg Foundation that involves 
providing regular, formative feedback to inform the districts transformation effort and 
progress towards achieving their “Six Goals to Greatness” associated with the turnaround 
effort. 
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Subject Matter Expertise and Content Coordination, State Support Network  
(2017-2018) 
Provide coordination of needs assessment related technical assistance across State 
Support Network tasks. Technical assistance has been provided through direct technical 
assistance to South Dakota and Florida, communities of practice for developing a 
statewide needs assessment and implementing needs assessments, peer-to-peer exchanges 
for developing statewide needs assessment, and developing a Needs Assessment 
Guidebook. In addition to coordination of needs assessment technical assistance across 
Network tasks, Husby-Slater provided needs assessment and implementation practice 
related content expertise to states through the peer-to-peer exchange, communities of 
practice, developing technical assistance tools, the Needs Assessment Guidebook, and 
direct technical assistance to states. 

Project Management, State Support Network Needs Assessment, AIR (2016) 
Served as project manager for the State Support Network Needs Assessment during the 
fall of 2016. The Network Needs Assessment conducted a national scan of the district 
and school improvement landscape, identifying areas to inform the technical assistance 
focus of the State Support Network. As project manager, she developed structured and 
procedures, trained staff and managed staff assignments; developed project 
communications, data collection protocols, and reporting requirements. 

Project Management, New York School Renewal Assessments, AIR (2015)  
Served as project manager for the New York School Renewal Assessments (SRAs) 
during the second half of the 2014–15 school year. The SRAs conducted simultaneous 
needs assessment in New York City Schools 96 School Renewal Program Schools. As 
project manager, she developed structures and procedures; trained staff and managed 
staff assignments; developed project communications, data collection protocols, and 
reporting requirements.  

Communications Leadership and Project Management, Illinois Center for School 
Improvement, AIR (2012–2016)  
Developed the preliminary communication plan and structure for the Illinois Center for 
School Improvement (Illinois CSI). Managed the development of the Illinois CSI 
website, including leading communications with the web development contractors. 
Provided project management for the Illinois CSI’s needs assessment efforts, including 
the: District Needs Assessment (2014) of Illinois 26 Priority districts, Network Needs 
Assessment (2015) of Chicago Public Schools internal system of support for CPS 
schools, and Intentional Data Review (2016) of approximately 66 Illinois Focus and 
Priority districts. Managed and coordinated the work of Illinois CSI staff located across 
eight regionally based teams’ data collection, Co-Interpretation, and reporting 
implementation, Illinois CSI content specialists, and additional AIR content coaches and 
subject-matter experts. These projects were used to inform Illinois CSI district 
improvement planning with participating districts as part of Illinois statewide system of 
support, and each included tailor-made components, such as research-based 
recommendations, wide-ranging stakeholder engagement, and root cause analysis. 
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Quality Assurance and Communications, Great Lakes West Comprehensive Center, 
AIR (2007–2012)  
Provided leadership and support for quality assurance and communication activities 
under the Great Lakes West Comprehensive Center, a federally funded grant from the 
U.S. Department of Education to build the capacity of the state education agencies in 
Illinois and Wisconsin. Managed the publication process for six volumes of the Great 
Lakes West e-newsletter Your ACCESS to the Region. Led the launch of a weblog, 
ACCESSing Education, in April 2010. Developed a quality assurance process that 
integrated organizational reporting requirements and informed federal reporting 
requirements, and staff needs for project management. Because of this work, Great Lakes 
West was recognized as an internal leader for project documentation and quality 
assurance.  

Lead Writer, School Improvement Grant Applications, AIR (2010–2013)  
Supported the School Improvement Grant (SIG) application for schools in Missouri in 
2010 and 2011 and Illinois in 2012 and 2013. Facilitated the collection of relevant data 
from the school; coordinated with project leaders, staff, and school personnel; and led 
and organized writing efforts for a SIG application. Worked with school staff to negotiate 
research and effective practice that would improve their application for funding and help 
the clients understand their priorities and needs and how those priorities could be 
strengthened and reflected in the application. Three of the four applying schools received 
SIG funding. Coached other writing teams and provided quality assurance. 

Team Member, New York State Department of Education, New York Curriculum 
Audit, AIR (2005–2007, 2011)  
Participated in four years of district and school audits with duties that included 
coordinating site visits, conducting interviews and classroom observations, writing 
reports, providing client training on the administering of the Surveys of Enacted 
Curriculum, and facilitation of co-interpretation events. 

Employment History 

2016–Present Senior Technical Assistance Consultant, AIR 
2011–2016 Technical Assistance Consultant, AIR 
2011–2012 English as a Second Language Instructor, Project CARE at Morton 

College  
2008–2010 Program Associate, AIR 
2006–2008 Program Specialist, AIR 

2007 Adjunct Instructor, Triton College 
2005 Intern, AIR 

  

Publications 

Husby-Slater, M. (Editor). (2006) Your Access to the Region, 1(2)- 7(3).  

Husby-Slater, M. (2011, January). Waiting for Superman: Insights and Oversights. Your 
ACCESS to the Region, 6(1), 7.  
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Education 
M.Ed. 2011, Johns Hopkins University, Educational Technology Leadership 

and School Administration and Supervision (Dual Certificate) 
B.A. 1988, University of North Carolina-Greensboro, Communications  

Honors and Awards 
Master Teacher, Boundless Learning, 2001–2005 
Master Teacher, Maryland Public Television, 1999–2003 

Professional Credentials and Certifications  
Advanced Professional Certification in Teaching Grades K–8, Maryland State 
Department of Education, 1999–Present 

Administrators I and II, Maryland State Department of Education, 2016–Present  

Present Position 
Senior Technical Consultant, American Institutes for Research (AIR) (2014–
Present) 
Provides onsite literacy teacher coaching as part of the Virginia School Turn-around 
project. Develops and presents in-person training modules focused on assessment and 
data literacy, educator effectiveness systems, and high level instructional strategies 
through the Southeast Comprehensive Center (SECC), as well as individual stakeholders 
including Maryland State Department of Education, The South Carolina Education 
Association, and the National Education Association’s SLO consortium project. 
Developed the sample principal SLOs and online training modules for the Ohio 
Department of Education. Managed the budget for the SCEA SLO contract. Coordinated 
seven two-person training teams for statewide SLO training in Oklahoma including train-
the-trainer sessions and a post training survey review. Provided quality assistance and 
review of training modules, state-wide educator surveys, technical manuals and reports, 
for the South Carolina Department of Education’s Educator Effectiveness System. Served 
as a liaison between researchers and practitioners through the REL-Southwest’s educator 
effectiveness alliance including working with the internal team to coordinate research 
timelines, findings, and communications.  

Professional Experience 
Literacy Coach, Virginia School Turn-Around, AIR (2015 – present) 
Develop and implement co- and model teaching lessons focused on engaging readers 
with research-based strategies that focus on improving student outcomes. Work with 
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internal AIR teams to identify measurable outcomes, research based practices, and client 
focused timelines for delivery of onsite coaching.  

Assessment Coach, AIR (2017 – present) 
Coordinates onsite and virtual coaching to teachers in multiple schools focused on 
student based formative assessment practices. Engages teachers and other school-based 
staffs in learning activities focused on PDSA cycles for improvement. 

Research Liaison REL-Southwest, (2016 – 2017) 
Coordinated internal meetings focused on client requested research topics including 
identifying core messages, and timelines for product driven research projects focused on 
issues related to educator evaluation systems in Texas, Oklahoma, and other states in the 
Southwest. Developed and presented in Bridge Events, webinars focused on teacher 
mentoring, and student learning objectives.  

Consultant, Hawaii Teacher Leader Evaluation, Urban Policy Design (2012–2013) 
Developed and delivered SLO training to school-, district-, and state-level staff. Worked 
to refine and deliver training on roster verification, student growth percentiles, and 
student surveys as they related to teacher evaluation. Worked as part of a team to 
coordinate an SLO pilot teacher workgroup; tasks included planning agendas and 
activities; presenting training; and creating, collecting, and analyzing collected survey 
results.  

Teacher/Academic Coach/Director of Instruction, Baltimore City Public Schools 
(1994–2014) 
Planned and implemented standards-based lessons for middle-grade students in 
mathematics, science, and language arts. Created and scored student learning 
assessments. Created and provided professional teacher development focused on creating 
positive classroom cultures, classroom management, instructional practices, and school 
governance. Helped coordinate advisory board meetings. Developed and managed a 
school-based budget.  

Teacher, Jefferson Parish Public Schools, Louisiana (1992–1994) 
Created and implemented standards-based science lessons to students in Grades 5 and 6. 
Attended professional development sessions on classroom management, student 
engagement, assessment writing, and other topics related to instruction. Worked to 
develop close relationships with families to ensure the success of all students.  

Employment History 
2014–Present Senior Technical Consultant, AIR 

2012–2013 Consultant, Urban Policy Design 
1994–2014 Teacher/Academic Coach/Director of Instruction, Baltimore City 

Public Schools  
1992–1994 Teacher, Jefferson Parish Public Schools 
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Education  
M.Ed. 1990, University of Maine, Integrated Science and Mathematics 

Education 
B.A. 1979, University of Dallas, Mathematics, Elementary Education 

(Summa Cum Laude) 

Professional Credentials and Certifications 
Teaching Certificates, Maine, through 2021 
 General 34 Professional 7–12 (100/200/300/350) 
 (English/Language Arts, Social Studies, Mathematics, Physical Science) 
 General 34 Professional K–8 (020; General Elementary) 
 Highly Qualified Status 
 General Elementary (K–8), Mathematics (K–12), Physical Science (K–12) 
 General Science (K–8), English Language Arts (K–8 

Honors and Awards 
Balemenos Memorial Lecturer, Association of Teachers of Mathematics in New England, 
2008 
Employee of the Year, Maine Department of Education, 2004 
Presidential Award for Excellence in Mathematics and Science Teaching, White House 
Office of Science and Technology Policy, 2000 
Meadows Foundation Award for Excellence in Teaching, Meadows Foundation, 1985 

Present Position 
Senior Technical Assistance Consultant in Mathematics, American Institutes for 
Research (AIR) (2013–Present) 
Focuses on mathematics coaching for teachers and instructional coaches in schools identified 
as needing improvement. Activities include curriculum design and lesson planning, 
professional development in mathematics content and pedagogies, in-class coaching with 
teachers, and developing the coaching skills of school mathematics specialists. Additional 
tasks include consultation on mathematics standards projects and large-scale assessment. 

Professional Experience 

Consultant, National Assessment of Educational Progress (NAEP) Mathematics 
Standing Committee, Grade 8, ETS (2011) 
The work of the committee was to provide feedback on mathematics items based on 
mathematics content, alignment to the NAEP Framework, and clarity to be used in 
coming NAEP tests and proposed designs for computer-based assessment. 
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Instructional Systems Specialist for Secondary Mathematics, Department of 
Defense, Domestic Dependents Elementary and Secondary Schools, District of New 
York, Virginia, and Puerto Rico (2010–2013) 
Provided technical assistance and instructional support to teachers and administrators with 
an emphasis on mathematics curriculum and instruction in Grades 3–12. This included 
working with teachers using a variety of telecommunications platforms as well as in face-
to-face settings. Duties also included the design and the delivery of professional 
development and curriculum and standards writing and review at the system level. 

Consultant/Item Writer, Measured Progress (2009–2012) 
Produced selected response and open response items to be used in various state 
mathematics testing programs. Items were written for Grades 3 through high school with 
an emphasis on middle school and high school.  

Consultant, Surveys of Enacted Curriculum (SEC), Chief Council of State School 
Officers (2008–2011) 
Applied SEC protocols to code state standards and assessments as well as standards and 
assessments that are used nationwide individually and in team settings. 

Teacher and Instructor (2008–2010) 
Taught middle school mathematics for the Bangor (Maine) School Department and 
served as an adjunct instructor in education at Husson University. 

Member, NAEP Mathematics Standing Committee, Grade 12 Working Group 
(2008) 
The work of the committee was to provide feedback on mathematics items based on 
mathematics content, alignment to the NAEP Framework, and clarity. The working group 
also produced initial drafts of items to be used in coming NAEP tests. 

Member, National Academies, Committee on Enhancing Professional Development 
for Teachers: Potential Uses of Informational Technology, Maine Department of 
Education (2006–2007) 
Provided a state department of education perspective to the committee as it reviewed 
research, convened practitioners, and drafted its report. 

Mathematics Specialist and Regional Representative, Maine Department of 
Education (2001–2008) 
As the mathematics specialist and regional representative, duties included design and 
oversight of state mathematics assessments; teacher professional development; technical 
assistance to schools; facilitation of the development, review, and implementation of state 
standards; and state coordination of Presidential Awards for Excellence in Mathematics 
and Science Teaching program (through August 2009). 

Member, Quality Review Expert Panel for Mathematics and Science Education, 
U.S. Department of Education (1998–1999) 
Reviewed secondary mathematics materials using a process developed by the American 
Association for the Advancement of Science. 
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Mathematics Teacher, Orono (Maine) School Department (1997–2001) 
Taught integrated and traditional mathematics to students in Grades 9–12. 

Mathematics Facilitator, Maine State Systemic Initiative for Mathematics and 
Science Education (Beacon School Project), Maine Mathematics and Science 
Alliance (1992–1997) 
Maine’s Beacon School Project was based on school-based improvement, which then 
supported regional improvements in mathematics and science education and learning. 
Mathematics and science facilitators provided teacher support in mathematics and science 
content, pedagogy and assessment through meeting facilitation, model teaching, 
workshops and coordination of a regional teacher network. Statewide and local duties 
also included project evaluation, student assessment development, serving as staff at 
summer teacher academies and dissemination of Maine’s Curriculum Framework for 
Mathematics and Science. 

Teacher and Instructor (1979–1992) 
Served as a mathematics and science teacher at Cistercian Preparatory School (Irving, 
Texas; 1979–1985), a middle school teacher at Maine School Administrative District 63 
(Holden, Maine; 1985–1987) and Old Town (Maine) School Department (1987–1990), 
and a mathematics education instructor at the University of Maine (1990–1992). 

Employment History 
2013–Present Senior Technical Assistance Consultant, AIR 

2010–2013 Instructional Systems Specialist for Secondary Mathematics, 
Department of Defense, Domestic Dependents Elementary and 
Secondary Schools, District of New York, Virginia, and Puerto Rico 

2009–2012 Consultant (Item Writer), Measured Progress 
2009–2009 Adjunct Instructor in Education, Husson University 
2008–2010 Mathematics Teacher, Bangor School Department 
2001–2008 Mathematics Specialist and Regional Representative, Maine 

Department of Education 
1997–2001 Mathematics Teacher, Orono School Department 
1992–1997 Mathematics Facilitator, Maine Mathematics and Science Alliance 
1990–1992 Instructor of Mathematics Education, University of Maine 
1987–1990 Middle School Teacher, Old Town School Department 
1985–1987 Middle School Teacher, Maine School Administrative District 63 
1979–1985 Teacher of Mathematics and Sciences, Cistercian Preparatory School 

Professional Affiliations 
Association of State Supervisors of Mathematics  
Association of Teachers of Mathematics in New England 
National Council of Supervisors of Mathematics 
National Council of Teachers of Mathematics 
Virginia Council of Mathematics Specialists 
Virginia Council of Teachers of Mathematics 
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Publications 
Johnston, W. T. (2001). When the wrong way works and A team approach. In W. S. Bush (Ed.), 

Mathematics assessment: Cases and discussion questions for grades K–5, classroom 
assessment for school mathematics, K–12 series (pp. 24–27, 75–78). Reston, VA: 
National Council of Teachers of Mathematics. 

Johnston, W. T. (2006). A guide to counting the MEA with the LAS: Mathematical methods. 
Augusta, ME: Maine Department of Education. 

Johnston, W.T., Bzura, R, Leinwand, S., Ratway, B., Cirks, V., and Svedkauskaite, A. (2014). 
Mathematics gap analysis: department of defense education activity. American Institutes 
for Research. 

Welch, M.J.; Davis, S.; Isaiah, R.; Johnston, W.T.; Stein, L.; Jenuwine, H.; and Macdonald, K. 
(2016). Aligning Evaluation: How much do teacher evaluation rubrics emphasize 
Common Core instruction? American Institutes for Research. 

Selected Professional Presentations 
Johnston, W. T.; Arora, A.; and Gattis, K. (2017, April). Next generation science standards-

doing the science means doing the math. Presented at the National Council of Teachers of 
Mathematics 2017 Annual Meeting and Exposition, San Antonio, TX. 

Johnston, W. T. (2017, March) Teaching ratio and proportion using multiple representations. 
Presented at the 2017 Virginia Council of Teachers of Mathematics Conference, 
Harrisonburg, VA. 

Davis, J. and Johnston, W.T. (2016, September). Collaborative coaching. Presented at the 
Annual Conference of the Virginia Council of Mathematics Specialists, Culpepper, VA. 

Gattis, K.; Johnston, W.T.; and Arora, A. (2016, April). Examining the mathematics in the next 
generation science standards. Presented at the National Council of Teachers of 
Mathematics 2016 Research Conference, San Francisco, CA. 

Johnston, W. T. (2015, June). Representing and using ratios in a common core context. 
Presented at the 22nd International Conference of Adults Learning Mathematics, 
Alexandria, VA. 

Johnston, W. T. (2010, June). Implementing guided inquiry in middle school classrooms: 
Mathematics. Presented at the Center for Science and Mathematics Education Research 
Annual Workshop, Orono, ME. 

Johnston, W. T. (2009, July). Thinking about students thinking proportionally. Presented at the 
Schoodic Education Research Center Summer Workshop for the Maine Department of 
Education, Winter Harbor, ME. 

Johnston, W. T. (2007, March). Large numbers are bursting out all over! Presented at the annual 
meeting of the National Council of Teachers of Mathematics, Atlanta, GA. 

Johnston, W. T. (2005, October). Using large-scale assessments to improve student learning in 
mathematics. Presented at the Eastern Regional Conference of the National Council of 
Teachers of Mathematics, Hartford, CT. 



 

 

Appendix K. 
Sample Turnaround Plans 
K.1 E. St. Louis, IL 

K.2 Dearington/Lynchburg, VA 
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Exhibit L-1. Program Timeline 

Partnership Tasks/Activities 

YEAR 1 

A
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D
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Ja
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A
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M
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Agree on scope of work and finalize contract x               
Convene project kickoff meeting and initiate project 
planning 

x               

Needs assessment Phase 1: Initiation x               
Needs assessment Phase 2: Launch x               
Needs assessment Phase 3: Investigation x               
Co-interpretation  x              
Needs assessment Phase 4: Results/continuation  x              
Develop comprehensive action plan    x x           
Leadership coaching (onsite and virtual)    x x x x x x x x x x x x 
Instructional coaching (onsite and virtual)    x x x x x x x x x x x x 
Reality check          x       
Professional learning sessions       x   x   x   
AIR project director and designated district leader 
progress monitoring meetings 

 x  x  x  x   x  x   

Reflect on Year 1; discuss possible continued supports               x 
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Exhibit M-1. Year 1 Budget   
Budget Category Key Deliverables Cost 
Comprehensive 
Diagnostic Needs 
Assessment and 
Action Planning 

• Develop and initiate the needs assessment plan. 
• Compile and review data. 
• Conduct Co-interpretation. 
• Develop a comprehensive school improvement action plan with GBAPS. 

$56,892 

School 
Leadership 
Professional 
Development and 
Coaching 

• Participate in Comprehensive Diagnostic Needs Assessment. 
• Assist with the development of the school action plan. 
• Participate in initial turnaround leadership competencies self-reflection and goal setting meeting at the beginning of the 

2018-19 school year. 
• Provide 36 days of on-site coaching for school leaders. 
• Provide 36 hours of virtual coaching support for school principals. 
• Conduct monthly professional development sessions before/during/after school for school leadership team on monitoring 

implementation of School Improvement Plan, turnaround research and case studies, and school leadership effectiveness. 
• Conduct the Mid-Year Reality Check in collaboration with the school leadership team. 
• Participate in monthly team meetings with principal and district leadership team. 

$109,024 

Instructional 
Coaching 
Support and 
Professional 
Development 

• Participate in Comprehensive Diagnostic Needs Assessment. 
• Assist with the development of the school action plan. 
• Facilitate one-day Introduction to Instructional Coaching professional learning session. 
• Provide updates for instructional coaches to the latest AIR research and resources regarding effective instructional 

frameworks and practices. 
• Provide 35 days per mathematics and English language arts support for school-level coaches and identified teachers. 
• Provide 36 hours of virtual coaching support for school-level coaches and identified teachers. 
• Implement coaching tracking tool. 
• Provide four professional learning sessions designed to increase rigor in the classroom. 

$223,024 

Continuous 
Improvement 
and Coherence 

• Deliver monthly reports and convene meetings with the superintendent and other district and school leaders to assess progress. 
• Implement a Mid-Year Reality Check to determine mid-course corrections. 
• Collect survey and observation data in fall and spring to assess progress. 
• Participate in end-of-year review and planning meetings with school and district leadership to review data, assess 

progress, and plan for following school year. 

$5,060 

 



 

LOCATIONS  

Domestic: Washington, DC (HQ) | Monterey, Sacramento, and San Mateo, CA | Atlanta, GA | Honolulu, HI | Chicago and Naperville, IL 
Indianapolis, IN | Metairie, LA | Waltham, MA | Frederick and Rockville, MD | Chapel Hill, NC | New York, NY | Columbus, OH | Cayce, SC 
Austin, TX | Reston, VA 

International: El Salvador | Ethiopia | Haiti | Honduras | Kyrgyzstan | Tajikistan | Zambia 
3896_02/18 

 

 

 

Established in 1946, American Institutes for  
Research (AIR) is an independent, nonpartisan,  
not-for-profit organization that conducts behavioral 
and social science research on important social 
issues and delivers technical assistance, both 
domestically and internationally, in the areas of 
education, health, and workforce productivity. 

MAKING RESEARCH RELEVANT 

AMERICAN INSTITUTES FOR RESEARCH 

1000 Thomas Jefferson Street NW 

Washington, DC 20007-3835  |  202.403.5000 

www.air.org 
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